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Chapter 1: Introduction 
 

Why are international consortia of universities considered a relatively new phenomenon, 
and why, as such, are they under-theorized? After all, networks existed between the Christian 
universities of medieval and renaissance Europe and throughout the various colonial empires in 
the late nineteenth century up through the world wars. After WWII, international networks of 
nation-states and their various political, economic, and social representatives exploded onto the 
world stage in institutions like the UN, MERCOSUR, the EC, OPEC, and the Bretton Woods 
institutions.  It seems that given these precedents, formal networks of universities should have 
followed. With a few exceptions, their exponential rise did not occur until the 1990’s. Most of 
the literature cites globalization, even in its variety of definitions and conceptions, as the single 
most influential factor in creating the impetus for the rise of networks of higher education 
institutions (Gibbons, et. al., 1994; Scott 1998; Nowoteny et al. 2001; Teather 2004).  

There is very little research, however, that attempt to prove, qualitatively or 
quantitatively, what universities gain from membership in consortia. Nor is there any critical 
analysis of global discourse that influences the decisions of universities to join them in the first 
place. Given the increasing complexity of globalization, it is no longer adequate to attribute any 
emerging phenomenon to globalization without mining deeper into the economic, political, and 
socio-cultural flows that allow for its power as an explanatory concept. This paper will attempt to 
begin such an investigation. Specifically, we will first separate the rhetoric from the reality of 
cross-border university consortia, and hypothesize that the global processes of marketization and 
mobility are the two most influential factors in driving the rise of these consortia. We analyze 
eleven case studies of consortia representing the many types and aims, and demonstrate how 
even in their diversity, these two particular global flows play a primary role in their evolution 
and function. Finally, we will attempt to use our analysis and the many interviews we conducted 
of students, faculty, and administrators involved both as members of and in the running of 
consortia, to outline the benefits and challenges of consortium membership.  
 
A Short History of Consortia 
 

The flow of students and professors across national borders took place from the earliest 
days of universities in continental Europe and the Arab world. So, too, the transnational 
influence of specific dominant institutions and models on higher education has long been a key 
to understanding national higher education systems. The Jesuit movement within the Catholic 
Church is a powerful example of global influence in the structural and ideological underpinnings 
of higher education. Over time, other imperial models of higher education gained influence, 
often through powerful (militarily and economically) nation states. The effects of British and 
French models are plain in former colonies; the Bonapartist model also shaped universities in 
Spanish-speaking America. The effects of the German model are equally evident in the U.S. and 
throughout Europe and Scandinavia. Most recently, the U.S. model, based on mixed public-
private provision and mixed public-private funding of autonomous institutions, is a prominent 
force shaping the higher education systems and institutions of various countries. We do not, then, 
see the influence of globalization on higher education as a new phenomenon. We do, however, 
recognize that since the 1980’s, a major rise in the influence of markets and the mobility of 
people and knowledge on higher education has had an important impact on the way universities 
compete for people and resources.  
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One important aspect of global structures that influence networks of higher education 
throughout the world is the changing historical dynamic of international development aid and the 
corresponding relationships between wealthy, industrialized nations and the so-called third 
world. Although many parts of Central and South America, Africa, and Asia, boast long 
traditions of indigenous higher education institutions that predate western colonization, the roots 
of nearly all of the modern higher education institutions in these parts of the world can be traced 
back to the colonial period. From the start, modern higher education institutions in Africa, for 
example, were developed with external support from a number of different sources. Initially, this 
support came from missionary entities like churches and secular philanthropic organizations, and 
later from colonial governments. Over the years since independence, other nations, international 
organizations, foreign higher education institutions, private foundations, and others have all 
provided support to higher education in the developing world.  

This external support has been of varying forms and significance, often following global, 
regional, and national political and socio-economic trends. Indeed, higher education itself has 
survived through changing political and socio-economic contexts, both local and global. From 
the optimism of the independence era through the dark days of the global economic crisis and 
structural adjustment, past the ambivalence towards higher education, and emerging into an era 
of renewed interest, higher education in developing economies endures. We draw attention to 
this dynamic for two primary reasons. First, universities from these parts of the world are 
increasingly instrumental in the creation and function of inter-university consortia, both as a 
draw for western institutional interest in emerging economies as well as a way for these 
universities to meet the pressures of local and national actors to play a larger role in regional 
economic growth (Scott and Storper 2003). Second, the historical dynamic of higher education in 
international development demonstrates that what is in vogue today may go out of style 
tomorrow only to return to favor once again. Inter-university consortia may thus be a passing 
fad, especially as it is still in its infancy and deeply influenced by a combination of local, 
national, and global factors. 

Teather (2004), nonetheless, represents one of the few attempts to outline the 
contemporary phenomena that have caused university alliances to grow in importance in the past 
few decades, citing massification, globalization, and internationalization. Prior to the 20th 
century, access to higher education was limited to elite classes.  Beginning in the mid-20th 
century, the higher education industry in Europe, Australia, and the United States underwent a 
process of massification whereby more "ordinary" people began to pursue higher education as 
access increased.  In the United States, this was in part due to the post-WWII soldiers using the 
GI Bill to fund their educations.  The systems of universities in Europe, the UK, and Australia 
were nationalized and their pedagogical emphasis favored more practical, work-oriented training 
as the job market became increasingly limited for those without college degrees. Simultaneously, 
the governments of the US and UK invested heavily in higher education because it was seen as a 
strategy for economic growth. In this way, universities began to directly affect more people than 
ever before. 

In the 1980's, higher education saw the first effects of the doubling pace of globalization 
with the restructuring of the Australian and UK educational systems (Teather, 2004).  If we are 
to understand "globalization" as the transnational flows of money, ideas, technology, people, and 
media (Appadurai 1996), the far reaching effects, both positive and negative, on the world of 
higher education are not only complex, but fluid and changing.  Furthermore, cultural 
differences, values-based conflict and other problems are inevitable as different peoples interact 
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on a more regular basis, and compete for increasingly scare resources.  Sociologist Anthony 
Giddens (1995, as cited by Teather, 2004) identifies four different ways of solving these issues: 
1) geographical segregation, 2) exit, 3) dialogue, and 4) force or violence.  The first two choices, 
Giddens suggests, are eliminated due to the inevitability of globalization. If we are to avoid the 
fourth, then  dialogue is the most attractive option, opening new potential for international 
exchange markets in university education. 

Internationalization, in the case of higher education, is thus more a response than a 
process. In this context, universities are seeking to both compete for resources made newly 
accessible by global flows as well as collaborate on meeting the complex challenges these flows 
create.  Pedagogical missions of universities, traditionally focused on the making of nationals, 
are now, almost across the board, expanded to include the making of cosmopolitans. The 
expansion of this mission has as much to do with the preparation of students as it does with the 
need to attract a new global constituency. Furthermore, the concepts of diversity and excellence 
emerge not only as redefined but as critical considerations when examining the 
internationalization of higher education.  Many, if not most, universities are currently addressing 
issues of cultural and economic diversity among their constituents, recognizing the importance of 
having accessible and welcoming environments for an increasingly international population of 
students, but also to produce workers that are sensitive to global issues.  Internationalization is 
more and more an important discursive component of diversity.  
 Lastly, excellence now refers to a university's ability to compete on a global playing field.  
Niland (2000) describes ten criteria that are essential for a university to consider when working 
to improve their status.  Historical concerns include top-notch faculty and quality research 
facilities, but the pressure for universities to present their programs of teaching, research, and 
outreach as international in character has come, in large part, from the discursive properties of a 
new global marketplace for higher education. This may be one of the most powerful of the many 
imperatives pushing universities to forge strategic alliances and build an international presence.  
The many ways by which inter-university consortia attempt to help their members meet this 
imperative is the focus of our next section. 
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Chapter 2: Slicing the Pie 
 
 It is very difficult to categorize academic consortia given their diversity.  There are many 
ways to slice the pie and the mapping process is very difficult.  One of our goals throughout this 
report is to illustrate the sheer diversity of academic consortia.  Therefore, it is important to 
highlight a few broad categories.  It is also essential to emphasize some of the characteristics of 
consortia that may give us insight into what factors might lead to success or failure.  For 
example, issues such as geographic proximity and membership size may bring to light some of 
the challenges in creating and sustaining a consortium.  We have chosen eleven academic 
consortia to analyze in this report and we feel that each of these have one or more of the 
characteristics that are represented below in each of our categories. (See Appendix A for 
complete case studies.)  Each consortium is unique and may have a place within a number of 
different categories listed below. This list is by no means exhaustive nor will it classify every 
academic consortium in existence. But, we feel, it comes close. 
 
Geography 
 
 The term geography here refers to the spatial distribution of consortium member 
institutions.  Within this broad category we will define two categories: Regional and 
International consortia.   
 Regional consortia include individual countries, continents and geographically defined 
regions. For example, a consortium with members in America, Canada and Mexico would be a 
regional consortium as all members are situated in North America.  Another example would be 
the ASEAN University Network with members from every Southeast Asian country.  This would 
also qualify as a regional consortium as Southeast Asia is termed a ‘region’ even though it is 
comprised of many different countries.  An International consortium, on the other hand, has 
members from different countries in different regions or continents.  For example, the 
Worldwide Universities Network (WUN) has members from Europe, China and America and is 
considered an international consortium.  Because many consortia fit both of these categories, is 
becomes necessary to examine their political, economic, and social missions in order to 
determine whether a consortia is regionally or internationally inclined. 
 Geographic proximity may have a number of positive or negative impacts on the 
consortium.  If a consortium has member institutions spread throughout the world, it may be 
difficult to coordinate meetings, conferences and other activities that are limited by geographic 
distance.  This is why it is important to consider the geographic make-up of a consortium when 
evaluating strengths and weaknesses. 
 
Size 
  
 The number of member institutions may also give us some insight into the nature of an 
individual consortium.  The size of academic consortia throughout the world is quite varied.  In 
this report we exclude bi-lateral university agreements and only focus on those consortia with 
three or more member institutions.  We have divided our consortia into three different categories: 
small with 3 to 20 institutions, medium with 20 to 75 institutions, and large with 75 + 
institutions.  Some consortia are quite large.  For example, the International Association of 
Universities (IAU) has over 570 member institutions as of January 2007.   These consortia often 
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serve as umbrella organizations and have very broad missions but with very limited resources. 
This is important when evaluating member benefits.  If a consortium has over one hundred 
member institutions, its capacity to work with every member institution may be limited.  It is 
safe to assume that large consortia will have different goals and strategies, as well as 
expectations of each member institution, than a consortium with five or six institutions.  
 
Membership  
 
 Membership here refers to a consortium’s openness to new applicants.  Membership in 
this context may also refer to the consortium’s decision to allow non-academic institutions or 
organizations to gain entrance.  However, in this report we have tried to limit our coverage of 
these types of consortia because we want to focus primarily on academic or research institutions.  
We have not excluded these types of consortia outright, for instance in the case where private 
companies play a significant role, but we include them only if the majority of their members are 
higher education institutions.  Many consortia are eager for new applicants and have fairly low 
requirements for membership; however, others are very exclusive and either refuse to take new 
applicants or require that applicants be nominated first.  Our categories under membership are:  
open- the applicants are always welcome to submit an application, closed- new members will not 
be accepted at all, and exclusive- applicants must be nominated and approved by the existing 
consortia.    
 Membership can give us some insight into the nature of a consortium.  If a consortium is 
exclusive then they might be protecting prestige or building a brand-name.   However, for a 
consortia like the Committee for International Cooperation (CIC), their membership is limited to 
Big-Ten Universities so they are not necessarily “making a statement” by excluding other 
institutions.  For some consortia, the decision to accept new members may simply be a matter of 
money, geography or research emphasis. 
 
Ownership 
 
 Who owns or manages the consortium?  Who is behind the scenes and who is the 
backbone of the consortium?  Is the consortium run by a single university, a government entity, a 
non-governmental organization or a for-profit company?  Universitas-21, for example, is 
supported by the Thomson Learning Corporation, a for-profit company.  Alternatively, the 
International Association of Universities (IAU) was founded by UNESCO, a branch of the 
United Nations.  Another, the ASEAN University Network (AUN) was parented by ASEAN, a 
geo-political economic organization of Southeast Asian countries.  However, the majority of 
these consortia are founded and operated by the academic institutions themselves.   
 It is possible to divide this into three very broad sub-categories.   Governmental would 
refer to those consortia sponsored either by government programs like the ERASMUS student 
mobility program in Europe or regional organizations like ASEAN.  Non-governmental would 
refer to those run by not-for-profit and/or non-governmental organizations like UNESCO.  
Finally, for-profit would refer to those consortia sponsored by large companies, like Thomson 
Learning. These categories are not exhaustive, however, and many different and hybrid types 
abound.  Ownership in any case is a very important characteristic to consider when evaluating 
these consortia.   
 



 8 

 
Focus 
 
 Most consortia stem from a common goal or shared vision.  They may choose to focus on 
one issue or topic or they may collaborate out of a need for access to resources and financial 
support.  Most consortia have a variety of different goals and may find a place within one, two or 
perhaps all of the categories highlighted below.  Each of the three categories below is 
intentionally broad to allow for the wide variety of goals of the academic consortia. The first 
category includes those consortia that have similar academic programs. For example, the 
Consortium of Latin American Studies Programs, or CLASP, sponsors conferences and 
workshops among member institutions who share an interest in Latin American studies.  These 
consortia are limited to specific departments within the research institutions and it is not 
uncommon for them to reach out to other organizations or corporations that share the same 
interest.  It should be noted that these kinds of partnerships are very common and exist more 
typically as informal collaborations between faculty with similar research interests. 
 The second category is that of the consortia who are formed with a specific issue in mind.  
This differs from the ‘academic program’ category because these consortia are not necessarily 
confined to a single department or academic program.  An example of a ‘specific issue’ 
consortium would be U-Nexus, a consortium located in Europe, which is dedicated to 
researching urban sustainability in developing countries.  Each member institution has a variety 
of departments, faculty and students who are involved in the consortium.  Most often these 
‘specific issue’ consortia are focused on development issues like environmental sustainability or 
poverty reduction.  Because many of these consortia are focused on local developmental issues, 
they are often (but not always) small and regional in scope.   
 The third category is that of those consortia who are formed for general collaboration. 
These kinds of academic consortia are rapidly increasing in number and represent the primary 
focus of our analysis. They share resources and funding or hold conferences and workshops to 
discuss research across many disciplines. They might develop out of a need for financial support 
or they might want to improve their reputation by associating with a prestigious university.  
Some might even form or join a consortium to appear more “international” and diverse.  Many of 
these consortia have fairly vague mission statements that highlight their desire to collaborate 
with similar institutions in order to improve the quality and visibility of their institutions.  In fact, 
the majority of the consortia that we have researched have these broad mission statements and 
goals. These types of consortia are often, but not always, fairly large and international in scope.  
However, there are numerous small, regional consortia that take this approach.  One example of 
a small, regional, ‘general collaboration’ would be the CIC, with 12 member institutions and a 
common goal to promote academic excellence and collaborate among universities. 
 One should note that a number of consortia could, for example, be categorized as a 
‘specific issue’ or ‘academic program’ while at the same time they may qualify as a ‘general 
collaboration’.  With that in mind, it is important now to look at the specific activities or 
functions that are carried out within these consortia.   
 
Function 
 
 The function of these consortia and the activities that take place within them are 
important; it gives us an idea of what they actually do and accomplish.  This category is quite 
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varied and it is very difficult to lump each consortium into a specific category.  However, there 
are a few broad sub-categories that we can highlight.  Some consortia have exchange programs 
for faculty, staff and students.  These consortia might be classified as having a more ‘hands-on’ 
approach to the individual members within their institutions.  Many of these collaborations may 
also be categorized as degree awarding consortia.  Double and joint degrees are becoming more 
popular as research institutions begin to see the benefits of study abroad or student exchange 
programs.  Some consortia are heavily focused on these types of activities, while others may 
make exchange programs a very small part of their organization.  Some consortia have no 
exchange or degree awarding programs at all.  Almost all consortia participate in activities that 
promote professional or institutional development.  This may include annual conferences, 
workshops, poster sessions, and faculty or staff visits.  These activities are all important for the 
growth and maintenance of the consortium itself. For ‘issue specific’ and ‘academic program’ 
consortia it is an invaluable opportunity to share research findings and to brainstorm the issues 
that are most important to their organization. The Global University Alliance (GUA), for 
example, had a number of institutions that collaborated almost entirely online by offering courses 
that counted for credit among each of the universities. 
 These categories only touch the surface of the variety of activities and programs that exist 
among higher education consortia.  Exchange, Degree Awards, Professional Development and 
Virtual categories are just the most common activities found among these consortia.  However, it 
is extremely important to look at these activities when making judgments or evaluations about a 
consortium’s strengths or weaknesses as it is what they do that really counts. 
 The variety of academic consortia is immense. It quickly became clear that any attempt to 
lump all of these groups into one category or another would be fruitless.  Some consortia, for 
example, may be issue specific and promote exchange and professional development.  Some 
consortia may be large and regional with activities ranging from virtual coursework and faculty 
exchange.  Mapping and categorizing these consortia is very difficult but we believe that it is an 
important tool for understanding the complexity and uniqueness of higher education consortia.  
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Chapter 3: Marketization Beyond the Nation 
 

...the warning signals are there.  Increasing global competition and Europe’s demographic 
squeeze mean ‘business as usual’ is not an option. In the field of higher education, we can already 
see that universities in Europe attract fewer students and in particular fewer researchers from 
other countries than their US counterparts. ... to paraphrase a certain Danish  university student 
made famous by  Shakespeare: something is rotten in the state of Europe’s research and education 
(Barosso, EC President, 2005: 6-7).  
 
It is time to be frank. Among the vast and varied institutions that make up US higher education, we 
have found much to applaud, but also much that requires serious reform. ...Our year long 
examination of the challenges facing higher education has brought us to the uneasy conclusion 
that the sector’s past attainments have led our nation to unwarranted complacency  (Spelling, US 
Secretary for Education, 2006: 1).  
 

The worldwide proliferation of neo-liberal economic policies is one of the most 
significant factors influencing the re-contextualization of higher education within a global 
market paradigm and one of two major influences, the other being mobility which we discuss in 
the next chapter, driving universities to join inter-university consortia. The quotes from the major 
leaders of Europe and the US above suggest the extent to which the discourse of global 
competition is embedded in national and regional imaginaries.  As stated above, it is no longer a 
question of if a university should internationalize but how. The neo-liberal pattern is to reduce 
state subsidization of higher education, shift costs to “the market” and consumers, demand 
accountability for performance, and emphasize higher education’s role in the national and global 
economy. Thus, higher education institutions are increasingly conceptualized as being embedded 
not only in a nation state and national system, but in a regional and global marketplace. The 
challenge for researchers, and perhaps more consequently for university administrators, is how to 
separate the rhetoric from the reality. 

Most studies of higher education have until recently focused on the impact of state 
economic policy on universities’ independence (Gornitzka 1999; Kogan and Hanney 2000; 
Salter and Tapper 1994) or responsiveness to national markets (Clark 1998; Slaughter and Leslie 
1997; Sporn 1999). Similarly, research has investigated the emerging and growing private 
sectors of higher education that introduce market influences into national systems (Geiger 1986; 
Levy 1986) or the role of the state in creating more market-like conditions for higher education 
systems (Marginson 1997; Meek et al. 1996), even as those same governments, defined by some 
as “evaluative” states (Neave 1998) increase their demands on higher education for 
accountability. Some scholars have located the imposition of markets in the shift from 
professional control to managerial control in higher education institutions (Currie and Newson 
1998; Marginson and Considine 2000; Rhoades 1998). Although Slaughter and Leslie (1997) see 
the global economy as increasingly commodifying students, faculty, and intellectual products, 
their empirical focus is on national policies and funding patterns, not global structures. 

An emerging stream of research, however, places universities in regional and global 
contexts, arguing that these processes are the result of social forces embedded in the global 
political economy (Robertson 2006) or that they reflect the rise of regional economic 
development strategies (Scott and Storper 2002, Sexenian 2006). Paasi (2005) describes the 
homogenization of the academic publishing market as a function of globalization while 
Marginson and Rhodes (2002) critique liberal conceptions of state-market distinctions by 
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theorizing the complex interaction of local, national, and global agents and agencies on higher 
education policy. Odin and Manicas (2004) edited a volume on globalization and higher 
education in which a variety of perspectives are offered on the interaction, and in some cases 
imposition, of private sector interests. A threat to classic liberal education is found in the global 
marketplace by Axelrod (2002) who chillingly paints the future of higher education as saturated 
by corporate sponsorships and influence.   

Despite the discourses of globalization, neo-liberal hegemony, and “academic 
capitalism,” universities have not (yet) been reduced to businesses. While the profit motive may 
have been inscribed in these not-for-profit entities, higher education institutions still perform a 
wide variety of roles for various constituencies and continue to be many-sided entities. They are 
public and private, spanning the boundaries between these sectors and performing functions for 
each. Even as universities pursue technology transfer to private sector enterprises, they also 
continue to prepare public service professionals who staff and perform the educational, social, 
economic, and political functions of the state. Even as close-to-the-market fields such as 
computer science grow, students continue to be prepared in far-from-the-market fields such as 
history. In nearly every country, universities still receive substantial funding from government 
sources (from 40–80% in industrialized countries) to fulfill public purposes, including the 
provision of subsidized higher education to a growing proportion of the national population 
(Marginson and Rhodes 2002). 

Although the metaphor of academic capitalism reveals a powerful global trend, it 
obfuscates the power of national imaginaries, international organizations, and individual agents 
in shaping the work of higher education, as well as to the local agency exercised by students, 
faculty, non-faculty professionals, and administrators (Marginson and Rhodes 2002). Building 
on Slaughter and Leslie (1997) and Marginson and Rhodes (2002), we argue that the 
marketization of higher education is in large part influenced from a variety of translocalities that 
are mediated by neo-liberal market discourse. The choice of universities to join cross-border 
consortia is a response to decreasing support from the state, global competition for fewer 
resources in face of increased demand, and a response to national and geopolitical pressures, real 
or perceived, such as economic growth, terrorism, or global warming. The paradigm of the 
“global” university also exists rhetorically, as a way to market the university as possessing 
characteristics favored by students, faculty, and funding agencies. Although there may be much 
promise, there is currently little evidence to date, that membership in inter-university consortia 
achieves either imperative. 
 Nonetheless, many components of international consortia are specifically designed to 
make member universities and their associated regions and countries more economically 
competitive.  The most common feature of consortia is the encouragement and sponsorship of 
faculty and student exchange programs.  All member universities of any consortium participate 
in such programs, but many make this option more appealing by offering scholarships to 
participants from member universities.  Additionally, a few consortia, including the ASEAN-
European University Network (ASEA UNINET) and the International Alliance of Research 
Universities (IARU), offer joint degrees, thus increasing the opportunities that are offered to 
prospective students.  These joint degrees are generally offered in technologically competitive 
fields, including engineering, business, and urban planning.  Such opportunities promise make 
member universities much more appealing and competitive on an international level.  
 In addition to providing exchange opportunities that aid the research of faculty and the 
studies students, consortia stay economically competitive through coordinated research 
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collaborations that allow them to participate and contribute to the global knowledge economy.  
ASEA-UNINET boasts of working to facilitate contacts between universities and governmental 
and non-governmental organizations on projects related to education, engineering, science, and 
technology.  ASEA-UNINET has established a variety of fields of cooperation between member 
universities to tackle key modern issues, such as computational chemistry, textile engineering, 
and agricultural and food technology.  This is only one example, however; all consortia 
coordinate meetings between member universities to share research findings, ideas, and projects.  
This open, international collaboration of educational facilities makes the member universities 
more appealing from both an educational perspective and also from an economic perspective.   
 By bringing together many universities for research projects, universities potentially have 
a better chance of obtaining money for their projects.  Some consortia count on their member 
universities to contribute money for projects, but this is usually done according to the resources 
and participation of each institution.  Other consortia, such as the ASEAN University Network 
(AUN), turn to regional and international agencies, along with private corporations, for financial 
support for projects.  The IARU also seeks financial support from corporations, governments, 
and foundations for the research projects of its members.  By obtaining business connections 
internationally, consortia can appeal to potential member universities by assuring them of both 
the freedom to pursue fully funded research projects and the possibility of intellectual property 
transfer to the private sector. This, however, is a double edged sword as was the case with the 
development and distribution antiretroviral drugs to fight AIDS. 
 Perhaps the most market-oriented component of many consortia today is the focus on 
online learning and collaboration.  The CIC is starting to focus on combining the digital assets of 
member universities, such as e-learning, online degree programs, and combining electronic 
licenses.  While all of these assets help universities expand their educational opportunities, they 
also provide simple ways for people to access the educational resources of any university.  When 
a university has overcome the limitations set by space and time by providing its resources online, 
nothing can make the university more marketable on a global scale.   

While collaborating with corporations to increase accessibility to online education can be 
helpful and resourceful, some of these collaborations are seen more as a ploy by corporations to 
test their products than a conscious effort to improve education.  Such a collaboration between 
NextEd, a systems learning integrator, and the former Global University Alliance (GUA) 
contributed to the eventual demise of the consortium.  Initially, the collaboration formed in hopes 
that NextEd could aid the GUA in developing online courses and degrees.  However, as NextEd 
took over and prevented university and faculty autonomy, they were slow to deliver on their 
promises and the consortia quickly failed.  A collaboration such as this one, while trying to make 
the consortia economically competitive from the strong monetary contributions of the 
corporation, did not give the universities enough flexibility to pursue their educational goals at 
the expense of the corporation’s economic goals.  

Another key example of the downside of this method of staying “economically 
competitive” is the collaboration between U21 Global, the online graduate school that blossomed 
from Universitas21, and Thomson Learning.  U21 Global has agreed to use only Thomson 
Learning products to perform all Global services and obtain consent from Thomson Learning 
before making most decisions.  Unfortunately, rather than the consortium serving as an umbrella 
association to organize and aid cooperation between member universities, U21 Global has 
instead brought in an outside corporation, more concerned with profit than education (as is the 
nature of corporations), to facilitate the activities of online learning.  Because online education is 
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quickly gaining influence and importance, giving universities the flexibility and control to create 
a virtual university environment of their own is important for the confidence, achievements, and 
future of member universities of any consortium.  These factors are, in the long run, much more 
“economically competitive” than the quick financial reward that will result from collaborating 
with corporations but, most likely, will empirically benefit the corporations more than the 
member universities.   

Problems and criticism do not necessarily arise from universities or consortia trying to be 
economically competitive.  However, when the economic competitiveness of the consortia 
conflicts with the public mission of its members, problems arise. Universities have taken heed, 
and participation in some consortia have dropped, either by universities withdrawing from the 
consortium or merely becoming inactive. Such has been the case with the Global University 
Alliance (GUA) and Universitas 21 (U21). By maintaining a commitment to research 
collaborations, student and faculty mobility, and other actions that follow the mission statements 
of the member universities, the consortia will appear educationally and internationally attractive 
and, we believe, economically competitive.   
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Chapter 4: Mobility Beyond Study Abroad 
 
There is no doubt that modern universities must focus some effort on internationalization 

of their institutions.  The rhetoric of globalization, combined with world events that have 
significantly changed the landscape of transnational collaboration, most notably 9/11, have 
increased the attention paid to strategic global alliances related to mobility.  International 
mobility is a key concept in the internationalization of higher education, but the changing nature 
of the world economy has forced institutions to question current practices in order to create a 
more comprehensive definition of mobility. 

The twentieth century saw a fundamental change in the meaning of international 
education.  While the term used to mean “exposure” to other cultures and languages, now it 
entails a more complex process of establishing political and economic connections with people 
and institutions in other world regions.  Cultural competency and interpersonal flexibility are 
now heteronomous to economic agendas, becoming skills in the service of global capitalism and 
the penetration of new global markets.  These concepts entail a fundamental change of identity 
for the new generation of university students and faculty.  Businesses are seeking more 
competent “world leaders” with more international skill sets (CED, 2006), while governments 
are requiring more language skills, particularly in strategically important languages to nations 
involved in current world conflicts. 

 
America’s leadership and national security rest on our commitment to educate and prepare our 
youth for active engagement in the international community. I call on schools, teachers, students, 
parents, and community leaders to promote understanding of our nations and cultures by 
encouraging our young people to participate in activities that increase their knowledge of and 
appreciation for global issues, languages, history, geography, literature, and the arts of other 
countries.” 
 

Statement of President George W. Bush for International 
Education Week, Washington, DC, November 13, 2001. 

These demands have been articulated, but a lack of governmental support for these 
programs places the responsibility on the shoulders of educational institutions and academics to 
fulfill them.  The International Association of Universities (IAU) has called for states to move 
beyond the rhetoric of calling for internationalization by supporting educational initiatives at the 
fiscal and policy level.  Jane Knight, author of the 2006 IAU report on internationalization, calls 
for states to implement quality assurance and standardized accreditation schemes (Mooney, 
2006).  

The IAU (see Appendix A) developed a report from a 2006 survey of higher education 
institutions, which found that “the most important rationale for internationalization was ‘to 
increase student and faculty international knowledge and intercultural understanding’ and ‘to 
strengthen research and knowledge capacity and production’ (Mooney, 2006).”  The report also 
found that while distance education used to be a high priority for most institutions, the emphasis 
has shifted as the goals of these initiatives are not realized.  It is more and more apparent that 
physical (as opposed to virtual) mobility is important for realizing the goals of 
internationalization. 

Clearly, this discourse is forcing a redefinition of mobility for students as well as faculty 
members.  In the US, only 1 percent of students participate in study abroad programs 
(McMurtrie, 2007).  While the personal implications of study abroad are quite profound, the 
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broad institutionalization of a more comprehensive form of mobility in higher education is 
necessary before some of the aforementioned phenomena will be seen.  In to the pressure to 
create a globally competent workforce, institutions must first establish solid linkages that go 
beyond study abroad programs.  These include long-term research collaborations, institutional 
exchange of faculty and students, dual or joint degree programs, and connections with 
communities and businesses in foreign countries.   

Inherent in this redefinition of mobility are many risks.  The IAU report emphasized the 
major concerns of educational institutions as 1) the growing commercialization and 
commodification of education (as well as the societal implications of who is able to pay for an 
education), 2) the rise in foreign ‘degree mills’, and 3) brain drain (Mooney, 2006).  Eva Ergron-
Polak, general secretary of the IAU, pointed out that “what might be highly beneficial in one 
region may be perceived as a high risk in another (ibid, 2006).”  This refers to the growing 
number of partnerships that are taking place between “north and south” universities, where 
schools within ‘developing’ countries have a clear benefit from the collaboration, but this may 
not translate to the other institution.  Alternatively, the developing country is likely to see at least 
half of their nationals remain abroad (brain drain), providing the developed nation’s institutions 
with new influxes of global talent. 

Mobility is also heavily influenced by political events worldwide.  Since the 9/11 terrorist 
attacks, the US and UK (as well as other major world powers) have drastically altered their 
immigration and student visa policies.  The US in particular has made it extremely difficult for 
students to obtain visas, and has instituted complicated requirements for universities wishing to 
admit foreign students.  A comprehensive government database called “SEVIS” has been 
developed and all international students must be registered in this system before being allowed 
admission to the United States (Economist, 2003).  As small and large universities struggle 
financially to comply with complicated governmental procedures, their admission of foreign 
students has decreased dramatically, and students outside of the United States are looking for 
educational alternatives in other world regions. 

Despite the political and economic rhetoric, university consortia can play a strategic role 
in facilitating the mobility of higher education in several ways.  First, by bringing universities 
together under one strategic umbrella, the consortium helps to identify the common goals and 
themes among universities.  Currently, individual faculty or administrators forge bilateral 
partnerships, but this can be time consuming and inefficient. Consortia can serve to facilitate 
common conversation on specific topics and establish multilateral partnerships that would be 
impossible for busy faculty and administrators alone.  David Pillsbury of the Worldwide 
Universities Network (WUN) often facilitates international conference calls, as he has found that 
many universities lack the technological capabilities to organize such an event.  

Second, consortia can act in the role that states are currently not able to fulfill in terms of 
providing policy and standardization infrastructure.  Many consortia have focused on developing 
sets of “best practices” that help universities to increase the quality of their programs, and ensure 
that standards are upheld across members.  These activities are helping to lay the groundwork for 
possible state action in this area.  This role is most common among the larger, umbrella type 
consortia such as the Association of African Universities. Along these lines, consortia can also 
play an important advocacy role in working with governmental bureaucracy that hampers the 
mobility of student and faculty populations. 

Third, consortia could be a valuable method to channel funds for specific themes related 
to mobility, such as language and cultural proficiency programs.  Many state governments (the 
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US in particular) are prioritizing these issues in their homeland security initiatives, and consortia 
could provide a network that would facilitate an international program related to these themes.  
This would go beyond the current study abroad programs in existence to create a truly 
international academic experience that would produce a more developed international graduate. 
 
Human Mobility 
 

It should be recognized that there are different types of mobility; for the purposes of this 
analysis, we will limit our scope to two types: the mobility of humans and the mobility of 
knowledge. Each type of mobility has the capacity for making significant and positive 
contributions towards the productivity of the consortium. Facilitating the mobility of people is, 
we submit, best accomplished through a consortium’s support and facilitation of face-to-face 
interaction.  The most effective methods include scholarships and grants, workshops, seminars, 
conferences and study-related programs. There remains a wide variety of levels of participation 
in these activities.  This may be more indicative of a consortium’s pool of available resources 
than interest by constituents. Scholarships and grants, in particular, facilitate mobility and allow 
consortia members to compete for students worldwide.  The purpose of scholarships and grants 
in the service of mobility is to provide consortia members greater access to physical mobility by 
distributing funds to members who would not otherwise have access to them. 

Below, we outline some of the many workshops, seminars,  conferences, and scholarships 
and grants. organized by consortia to demonstrate variety of ways face-to-face, human mobility 
is facilitated: 

 
Workshops 
 
Association of African Universities (AAU) 
• Leadership and Development Workshop 
• AAU Regional Research and Education 

Networking Workshop 
• Workshop on Developing Strategic Plans for 

Building Campus Networks 
• Workshop on HIV/AIDS for East African Higher 

Education Institutions 
 
Committee on Institutional Cooperation (CIC) 
• CIC Graduate Recruitment and Retention 

Workshop 
• Best Practices Workshop 
• CIC Online Reference Services (ORS) 

Workshop 
 
International Alliance of Research Universities 
(IARU) 
• Workshop on Sustainable Campus Development 
• Workshop on Security 

• Workshop on Aging, Longevity and Health 
• Workshop on Energy, Resources and 

Environment 
• Workshop on the Movement of People  
 
Institutional Network of the Universities from the 
Capitals of Europe (UNICA) 
• Admission and Credential Evaluation Workshop 
• Workshop on SOCRATES  
 
Universitas 21 (U21) 
• Workshops on Global E-Health 
 
Worldwide Universities Network (WUN) 
• Advanced Research Workshop on the 

Psychology of Terror 
• Workshop on Building Quality into On-line 

Programs 
• Future Cities Workshop 
• eLearning Workshop 

 
 
 
 
 



 17 

Seminars  
  
ASEAN-European University Network (ASEA-
UNINET) 
• Avian Influenza 
• Nanoparticles for Drugs/Cosmetics 
• Animal-Human Relationship 
• Phytotherapy 
 
Committee on Institutional Cooperation (CIC) 
• Leadership and Human Resources 
• Long Range Planning and Budgeting 
• The Future University: Motivating Change 
 
International Association of Universities (IAU) 
• Women and Leadership in Higher Education-

How Thick is the Glass Ceiling? 
• Academic Freedom and University Autonomy 
• The European Challenge: The Implications of 

European Integration for International 
Collaboration between Universities 

• The Meeting of Cultures: The Latin American 
Universities in a Global Knowledge Network 

• The Role of the University in Developing 
Countries 

• The Right to Education and Access to Higher 
Education 

• A Critical Approach to Inter-University 
Cooperation 

• Problems of Integrated Higher Education   
 
Institutional Network of the Universities from the 
Capitals of Europe (UNICA) 
• Managing and implementing diversity/anti-

discrimination policies in higher education 
• Equal Opportunities – Sharing Best Practices: 

Experiences in implementing Equal 
Opportunities policies 

• Admission and Recognition issues 
• Fundraising 
• University Librarians’ Seminars 

 
Conferences 
  
Association of African Universities (AAU) 
• African Research and Education Networking 

Infrastructure 
• Rectors, Vice Chancellors and Presidents of 

African Universities (COREVIP) 
 
Committee on Institutional Cooperation (CIC) 
• Diversity Forum 
• Identity Management 
• Access and Infrastructure 
• Assessment 
• Study Abroad 
 
International Association of Universities (IAU) 
• Internationalization of Higher Education: New 

Directions, New Challenges 
• Sharing Quality Higher Education Across 

Borders: The Role of Associations and 
Institutions 

• Education for a Sustainable Future 
• Globalization: What Issues are at Stake for 

Universities? 

• Internationalization of Higher Education: Policy 
and Practice 

• International University Cooperation.  A Critical 
Analysis: Failures, Successes, Perspectives 

 
Institutional Network of the Universities from the 
Capitals of Europe (UNICA) 
• Annual European Association for International 

Education 
• Scanning the Horizon: Global Perspectives on 

Higher Education and Disability 
• Multilingualism and the New Learning 

Environments 
• Open Learning and Distance Education “The 

Future of Learning Learning for the Future: 
Shaping the Transition” 

 
Universitas 21 (U21) 
• E-learning: The Future of E-learning has 

Arrived! 
• Undergraduate Research 
• Diversity, Ethnicity and Multiculturalism 
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Scholarships and grants  
 
Association of African Universities (AAU) 
• Offers “The Small Grants for Dissertations and 

Thesis Programme” which is aimed at enabling 
graduate students at African universities to 
complete their research Dissertations and Thesis 
early and improving the quality of the graduate 
students’ research. 

 
Committee on Institutional Cooperation (CIC)  
• Offers the “Foreign Language Enhancement 

Program” (FLEP) which is aimed at helping 
students take advantage of offerings for 
languages that are not available to them at their 
own university.  The scholarships are intended to 
cover the students living expenses incurred while 
attending the campus of another CIC member 
university during the summer session. 

• Offers the “Travelling Scholar Program” which 
is aimed at enabling doctoral-level students to 
take advantage of educational opportunities 
available at another CIC member university, 
without an increase in tuition   

 
Consortium of Latin American Studies Programs 
(CLASP) 
• Offers up to four $500 grant opportunities 

annually to member Latin American studies 
programs or non-member K-12 institutions in 

support of workshops/institutes for K-12 or post-
secondary teachers.  The grants are aimed at 
encouraging the introduction or expansion of 
either the study of Latin American language(s) or 
the area focused study of Latin America.  

• Offers up to ten $100 grant opportunities 
annually to member Latin American studies 
programs to assist them in bringing a Latin 
America-related speaker to their campus to 
address a community group or participate in a 
teachers’ workshop. 

 
Universitas 21 (U21) 
• University College Dublin offers five tuition-fee 

scholarships available to senior undergraduate 
and graduate students who are interested in 
studying international relations, foreign policy 
administration and Irish political and diplomatic 
history. 

 
Institutional Network of the Universities from the 
Capitals of Europe (UNICA)    
• Offers the “Staff Mobility Programme” which is 

aimed at encouraging study visits of staff, who 
are preferably involved in international activities, 
between member universities.  Individual grants 
are 600 Euros. 

 
 

Knowledge Mobility 

The mobility of knowledge is equally pertinent to our examination of consortia and 
mobility. For example, the development of virtual resource sharing has had a tremendous impact 
on the mobility of knowledge as a commodity. One way consortia are capitalizing on this is 
demonstrated by the increasingly popular practice of member universities sharing their library 
resources with each other. Now that a more efficient medium for their transmission has been 
developed, individual universities have the capacity to grant greater access to their libraries 
resources to other universities in their consortium than ever before. It used to be that a library at 
one member university could request a particular piece of work (or multiple works) from a 
library at another member university and the work(s) would then be physically sent from one 
library to the other. Today, through the creation of an inter-consortium virtual library, many of 
the member libraries works are instantly accessible to the entire consortium online (via the 
internet).  This provides students, faculty and staff within member universities ready access to 
many more sources of information for research than what would be available to them if they 
were limited to their own universities resources, plus it can save the member universities money 
by allowing them access to additional resources without further direct investment.   
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The ease with which this plethora of references, previous research findings, additional 
information on current research topics, and works on new and different topics can now be 
accessed has the potential to reduce research duplication and inspire new research initiatives.  If 
this does result in avoiding research duplication, it could, in turn, free up time, personnel and 
funds for either further research on the same subject or new research on another subject.  
Developments in virtual resource sharing also allow for the faster dissemination of research 
findings and developments, which, in turn, may lead to more rapid conclusions of joint projects, 
possibly resulting in a lower overall cost, requiring less funding.  The CIC’s CLI Consortial 
Agreement Program, an extensive group of resource sharing libraries, brought together by the 
CIC’s Center for Library Initiatives, is a worthy example of how libraries can successfully 
collaborate within a consortium.  Additionally, the WUN’s website makes reference to their 
development of a Digital Library Program, although further information on this program was not 
provided. 
 Second, many consortia are in the process of developing the technology to enable their 
members access to distance learning courses.  Most of these initiatives involve member 
universities sharing specialized courses, enabling students to have access to courses not held at 
their own university.  Language courses are an obvious candidate for course sharing initiatives.  
The Committee on Institutional Cooperation (CIC) has developed a program it calls CIC 
CourseShare.  Thus far, most CourseShare courses have been accessed by students using live, 
synchronous videoconferencing, although they are preparing to deliver asynchronous courses 
online in the fall of 2007.  Many other consortia from our case studies listed the development of 
such programs (usually of the online variety) as a goal of their own.   
 Third, virtual seminars are becoming more common as ways to increase knowledge 
sharing across borders.  The Worldwide Universities Network (WUN), for example, has 
developed an impressive array of virtual seminars that it has made available to both member 
faculty and graduate students.  The seminars are a way of fostering collaborative opportunities 
for faculty, while simultaneously providing students with world-class teaching and learning 
events.  They allow students to access to learning materials from a world-class faculty, at a time 
and place convenient to them.  The topics covered in these seminars vary widely and are 
produced using collaborative efforts.  The following list should exemplify this.   
     

• E-Learning 
• Horizons Seminar Series including: Human 

Geography, Earth Science Systems, 
Bioinformatics, global futures of higher 
education and social policy and social work 

• Film, Screen and the Real Seminar Series 
• Green Chemistry Seminar Series 
• Ideas and Universities Seminar Series 
• International Network in Colonial and 

Postcolonial Studies-Imperial Migrations 
Seminar Series 

• Mental Health Nursing Seminar Series 
• Multilingualism in the Middle Ages Seminar 

Series 
• Nanomanufacturing Seminar Series 
• New Directions in Ancient Biomolecules 

Seminar Series 
• Spatio-temporal Modelling in GIS Environments 

Seminar Series 

 
All of the previous activities are incremental steps towards most consortia’s ultimate goal: the 
eventual establishment of a virtual university.  Several of the consortia from our case studies 
have actually stated this as a goal of their own.  Indeed, some of them are closer than others to 
achieving this aim, however, only one of them already has.  Universitas 21 paired up with 
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Thompson Learning and created a joint venture, known as U21 Global.  With its headquarters in 
Singapore, U21 Global is an online graduate school.  The university provides the following 
programs: 
 
Business Management Programmes: 
• Master of Business Administration 
• Master of Management in International Business 
• MSC Tourism & Travel Management 
• Master of Business Administration (Public and 

Private Sectors) 
• Executive Diploma of Business Administration 
• Executive Certificate of Management Studies 
• Executive Certificate of Financial Management 
 

Information Technology Management 
Programmes: 
• Master of Management in Information 

Technology 
• Executive Diploma of Information Technology 

Management 
• Executive Certificate of Information Technology 

Management 
• Executive Certificate of IT Project Management 

and Outsourcing  
 

In addition to the above list, U21 Global also offers its students Professional Development 
Award and customized programmes.  U21 Global’s MBA programme is registered by the 
Singapore Ministry of Education as a Distance Learning Programme and the degree 
certificate awarded bears the crests of all Universitas 21 partners.  U21 Global is the first of 
its kind, among the consortia from our case studies and undoubtedly is leading the way in 
distance learning technologies. 
 All of the previous activities serve as a means in the mobility of knowledge.  Other 
examples can be found on the websites of the consortia from our case studies.  Distance and 
virtual learning, resource and course sharing are quickly becoming a reality of modern 
Higher Education and thus should be seriously considered by universities and consortia alike.   
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Chapter 5: Benefits and Challenges 
 

Based on our above analysis, the following lists some of the main benefits and 
challenges facing consortia today. Of course, they will vary according to the different types 
of consortia, their aims or their member institutions, and there is no one consortium that will 
encompass all the benefits, nor one that will face all the mentioned challenges. Nonetheless, 
the section below should be used as a way to make informed decisions about membership in 
inter-university consortia. 
 
Benefits 
 

Academic enhancement is a key benefit, and perhaps one of the most common 
motivating factors for colleges to come together (Baus and Ramsbottom, 1999). Through the 
network ties and links that accompany membership with a consortium, member universities 
are able to improve upon existing academic structures and quality via cross-registration, 
faculty exchanges, library cooperation, research collaboration, innovating teaching 
experiences, or joint academic programs.  A 1991 survey conducted by the Association for 
Consortium Leadership (ACL) found that there were six common activities in which over 
25% of all higher-education consortia engaged: cross-registration of students, faculty 
exchange, library cooperation, professional development (especially faculty development), 
workshops, and conferences (Baus and Ramsbottom, 1999).  

Institutions are increasingly concerned with broadening the diversity and breadth of 
education programs, and consortium relationships provide both students and faculty the 
access to such experiences. Dr Fazal Rizvi, a professor at the University of Illinois at 
Urbana-Champaign, a member of the WUN, feels that he has personally been enriched by his 
experiences within the WUN network, as it “opens a new network that you become 
embedded in and are taken seriously” by other faculty who are part of this network too. 

For students, this can translate into increased opportunities to learn in a setting 
outside of their own school, or access to other educational programs not conducted by their 
universities. For example, the Traveling Scholar Program, initiated by the Committee on 
Institutional Cooperation (CIC), pooled together resources to enable a graduate student at any 
of the member universities to study at any other member university without extra fees and 
without meeting residency requirements. Yet, the highly selective nature of the program also 
allows for each university to retain full authority in deciding the outcome of any application 
(Wells, 1967, as cited by CIC, 2002). Since its inception, more than 5,300 doctoral 
candidates have participated in this program (CIC, 2007b). 
 Part of the academic enhancement benefit comes from the ability to establish 
international links, particularly in trans-national educational consortia, like the WUN or 
Universitas-21. International programs for students have often been lauded for providing 
classroom and out-of-classroom experiences that prepare students for a fast-changing global 
world, and for ‘liberating students from narrowness of vision and intolerance of others’ 
(Anderson, 1999). Joint research and faculty exchanges on an international level also 
contribute to the increase in diversity and opportunities of member universities, strengthening 
the public images and reputations of individual universities as being at the forefront in 
preparing students for the globalizing world. Moreover, the institutes are better positioned to 
broaden their reach through the internationalization of education, attracting foreign students. 
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Many universities focus heavily on research, and the goals of a university are often 
split between educating students and conducting groundbreaking research. One benefit of 
being a member of a higher education consortium is that it opens an alternative pathway to 
research funding. Many of the EU programs in education and research provide funding for 
cooperative research and education under the condition that applications come from multiple 
universities in multiple countries (Beerkens and Derwende, 2007). The Seventh Research 
Framework Program (FP7) acts as the research initiative arm of the EU and allocates EUR 
32,413 million to the Cooperation program, which supports research activities undertaken by 
different research bodies in trans-national cooperation. This makes up the bulk of EU 
research funding in FP7 (Cordis 2007). As a part of a consortium that encompasses both local 
and international member universities, such trans-national collaboration ties are already 
established, fulfilling the criteria of much of this funding money. 

Moreover, as a consortium, it is far easier to obtain research funding as an entity that 
can lay claim to having numerous different faculty from different universities working on a 
single project, rather than a single, individual university conducting a research project. For 
instance, the WUN was able to network researchers, from the different member universities, 
who were interested in the interdisciplinary field of weathering to net a E600,000 
(US$810,000) grant and the possibility of millions more from FP7 (WUN, 2007). For the 
consortia that have research funding as a primary aim, both the networking between local, 
regional and international researchers, as well as the collective reputation of all the 
universities combined are two main advantages in the securing of research funds from public 
and private sources. 

Another key benefit is the economic gains that member universities achieve by 
partnering up. The duplication of similar services can be avoided in consortium partnerships, 
while the total opportunities available for faculty and students increase. This leads to 
economies of scale and cost savings, an economic benefit that many universities would 
appreciate (Baus and Ramsbottom, 1999). The Association of African Universities (AAU) is 
one such example. As a consortium of 119 African universities (see appendix), the member 
universities are able to pool their limited resources together to achieve certain common goals, 
important considering the lack of funding for many of these universities. One such goal is 
improving the quality of research in the African universities, and as such, the consortium 
pools together monetary resources to provide small grants for dissertations and theses 
programs, particularly “in the face of the prevailing economic conditions on the continent” 
hindering many graduate students from completing their research in a timely manner, or even 
at all (AAU, 2007). 

Also, collaborations can provide bargaining power with private corporations, 
enabling the schools to enter into more favorable purchasing agreements. The CIC 
Purchasing consortium has provided such an outcome, consolidating the purchasing power of 
all member universities to leverage better deals. Through consortium licensing efforts, CIC 
libraries saved more than $15.5 million (CIC, 2007a). As a consortium, grants for 
fellowships are also more likely to be obtained than if any one university was acting alone. 
The Lilly Endowment, for instance, has funded the CIC graduate minority program in the 
social sciences with grants totaling $1,745,989 over the 1978-82 period (Ryan, 1981, p.122). 

Consortium membership also works as an advertising tool, only cheaper. The 
membership fees range from $50 for the Consortium of Latin American Studies Program 
(CLASP) to $50,000 for WUN. In contrast, a full tabloid page spread, color advertisement in 
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The Chronicle of Higher Education is $31,320. In exchange for the annual membership fee, a 
university can get access to a host of memberships and important linkages to other schools. 
For example, the National University of Laos is linked to the National University of 
Singapore through the ASEAN University Network. With power-house names in the 
consortium, other lesser well-known universities can build on the reputation of stronger ones.  

This is not merely in name, but the reputation advantage that lesser well-known 
universities can obtain from consortia membership carries through into the working relations 
with other better members of the consortium. With members all part of the same consortium, 
a member university can potentially get access to a network of other prospectively better 
universities, allowing access to such schools that otherwise would not have been possible. 
This boosts the reputation of the school not just to students, but also in the education arena.  
Moreover, with joint partnerships and tie-ups between lesser-known and first-tier universities 
within the consortium, the strong reputation of the better university is passed on to the other 
partner as well. 

There may also be political and socio-cultural benefits, as seen by the fact that 
“political rationales (foreign policy, national security, technical assistance, peace and mutual 
understanding, national or regional identity) and social and cultural rationales were dominant 
in the first half of the twentieth century” of consortia development (Teather, 2004, p. 32).  
Exchange programs are an example of the political nature of consortia development. 
Programs such as the Fulbright Fellowship, sponsored by the US Department of State, were 
strategic diplomatic endeavors.  A form of micro-diplomacy, the main goal of this program is 
to facilitate "mutual understanding" between nations, and to use students, researchers and 
scholars as a means of impacting other cultures and bringing new information back to US 
soil.  The idea of "cultural capital" has since become an important factor driving consortia 
membership as less prestigious universities seek to enlarge their networks by joining 
consortia with elite members.  The elite members also seek linkages to universities in other 
parts of the world as a means of promoting their "internationalization." 
 
Challenges 
 

As with any organization, collaborative work may take a longer time to conduct, 
since issues of trust and ensuring sufficient benefits for each member university may be 
difficult to work out (Kaganoff, 1998). Differences between institutions, such as “culture, 
standard operating procedures, or reward structures”, may hamper cooperation (Iwanowsky, 
1996), particularly across cultures and countries in an international consortium.  

Differences in aims and goals between universities and partners of the consortium can 
also lead to possible conflicts and potential problems. This is especially the case when 
economic aims take precedence over academic or educational ones, like in the case of the 
Global University Alliance (GUA). Based on interviews with people associated with this 
consortium, it seems that the corporate partnership between the universities that signed up 
and NextEd, a systems integrator company, resulted in a clash of agendas. It was felt that 
NextEd’s aim of generating huge revenue from this venture with the financial backing of the 
universities resulted in a constant tussle between the private and public sector. NextEd 
developed templates that they wanted the universities to follow in their creation of online 
courses, and interfered with faculty autonomy, leading to unhappiness within the 
membership. Such “disagreements between partners (over resource allocation, partnership 
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role, pedagogy), and disagreements about technology (content of materials being developed, 
slow delivery of promised goods or promised training)” are part of possible problematic 
features of working in partnerships (Baker, 1993). 

In consortia with arrangements “overly oriented to a single institution”, the 
consortium relationship may be severely strained if other partner institutions believe they are 
receiving fewer benefits than the cost of investment (Kaganoff, 1998). In addition, in 
consortia with a variety of member institutions of different rankings, the universities with a 
better reputation may dominate the aims and goals of their consortia, resulting in decreased 
gains for other members from this collaboration. A difference in rankings also can create 
problems, as lesser-known universities appreciate the reputation boost for them and better- 
known universities may suffer the opposite and feel a drop in prestige in associating with 
schools ranked lower than them. 

Competitive pressures between member institutions may also cause a kink in the 
consortium relationship. Universities that compete with each other for students and research 
funding may prevent the negotiation of ‘fair’ arrangements (Kaganoff, 1998). Some people 
have raised the issue of competition between the degrees given out by U21 and the individual 
institutions’ own degrees, while the CIC consists of the Big Ten universities and the 
University of Chicago, all of whom are largely fighting for the best students within the same 
Midwestern region. 

The very success of the consortium depends on the commitment level of the member 
institutions. However, consortia are often viewed as peripheral commitments and not central 
to the goals of the universities involved (Baker, 1993). Consortia are essentially add-on and 
voluntary in nature, and it may be difficult to ensure full cooperation from all members, 
particularly if the individual self-interests of each institute do not coincide with that of the 
entire consortium. Dr. Rizvi, who is heavily involved in the WUN at the University of 
Illinois at Urbana-Champaign, and previously in the Global University Alliance at the Royal 
Melbourne Institute of Technology (RMIT), feels that most universities are not committed 
for the long-term, but instead, want instant results that may be impossible to produce. The 
online e-learning market, for example, may require about 5 to 10 years for concrete results, 
but many institutions only want to commit for 2 to 3 years. 

Commitment level will also affect the publicity of such consortia on each member’s 
campus. To reap the full benefits, both faculty members and students must be kept informed 
of the opportunities available to them, be it in the form of faculty or student exchanges, 
international research collaborations or scholarship and funding for them. However, a lack of 
commitment equates to a lack of publicity, leading to even less commitment to the 
consortium.  

Many consortia like the CIC leave the commitment and action completely voluntary, 
so as to maintain and not infringe upon individual members’ autonomy. As said by Herman 
B Wells, one of the CIC founders, a past Chancellor of the Indiana University, “there was 
never a thought of imposing a super-government on these distinguished universities to force 
them into cooperation, never a suggestion that the individuality of any member be sacrificed” 
(Wells, 1967, as cited by CIC, 2002). In such an open-ended collaborative relationship, the 
importance of a universities commitment to the consortium itself is even more important. 
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Before joining an Inter-University Consortia 
 
It is important for university administrators and their constituencies to take the time to 
dialogue about the various influences creating the imperative to internationalize. We identify 
two primary influences above: the re-contextualization of higher education into a global 
competitive marketplace, and increasing pressure to facilitate the global mobility of people 
and knowledge. Of course, inter-university consortia are only one of many ways to address 
these imperatives. But if an institution is seriously considering it, we recommend that the 
following questions be fully addressed before joining an inter-university consortium: 
 
1. Does your institution, the consortium, and each of its current members have compatible 

institutional goals and missions? Measure the reasons you are considering membership 
against the reasons of other members. Be sure to talk to the different constituencies of 
each consortium member, i.e., students, faculty, and administrators, to get a sense of the 
rhetoric and the reality.  

2. Do the consortium member’s strengths combine well with each other to work toward  
common goals? Are the requirements for membership compatible with the mission of the 
consortium? What does each member gain from association with each other? 

3. Do all partners have the commitment, in terms of time, money, and people, that is truly 
required to meet the expectations of membership? Consider that there is a direct 
relationship between investment and results. In other words, if the commitment of time, 
money, or people seem too good to be true, it probably is.  

4. What have been the accomplishments of the consortia to date? What is their evidence? 
Do the accomplishments align with your or the consortium’s goals and objectives? How 
is responsibility for the accomplishments weighed between members? For example, were 
accomplishments the result of a few members’ investment, or distributed across many? 

5. Is there a for-profit company involved? If so, what is their self-interest? Are there any 
proprietary or intellectual property issues to clarify? Are the members being used as 
guinea pigs for the testing of products? Are the goals of the private company compatible 
with the public good and the members’ responsibility to its various constituencies? 

6. How long is the university willing to commit to membership before expecting results? 
What is a realistic time period before results can be realized? Are there three or four 
smaller goals the University can identify to use as a way to judge the productivity of the 
consortia in the short term? 
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Appendix A 

 
CASE STUDIES
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ASEAN-EUROPEAN UNIVERSITY NETWORK 
(ASEA-UNINET) 

 
http://www.uibk.ac.at/asea-uninet/ 

 
 
 

 
MEMBER INSTITUTIONS 

63 Institutions from: 
Austria 
Czech Republic 
Denmark 
Germany 
Greece 
Indonesia 
Italy 
Malaysia 

Netherlands 
Pakistan 
Philippines 
Russia 
Spain 
Thailand 
United Kingdom 
Vietnam 

 
 
 
 
 

MISSION  
 

“Having in mind the process of increasing globalization and of continuous internationalization of education 
and research…Considering the importance of science and research for development and indigenous 
capacity building…Noting with interest the ASEM process between European and Asian States…Being 
aware that networking and partnerships are the most promising way to achieve success within this 
context…” ASEA UNINET was founded in 1994 by Austrian and some South East Asian (Indonesian, 
Thai and Vietnamese) universities as an association of European and South-East Asian universities with the 
following aims:  
 
• To encourage and facilitate cooperation between academic institutions in staff/student exchange, teaching 
and research activities  
• To promote scientific, cultural and human relationships and personal contacts  
• To encourage and initiate projects of mutual interest and benefit for faculties, staff and students  
• To assist in forming coalitions of resources for academic activities between member institutions  
• To facilitate contacts between universities, governmental and non-governmental organizations and 
economic operators engaged in projects related to education, science, technology and art in countries with 
member universities  
• To act as a forum of continuous discussion on the progress of these projects, and serving as a network of 
excellence providing expertise and initiatives for entities seeking European-S.E.Asian relations in the fields 
mentioned above.  
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ACTIVITIES 
 

Activities in Science and Technology 
 
During the last one and a half years, many activities in the science and technology field have been carried 
out between ASEA-Uninet members. There are 14 fields of cooperation ranging from computational 
chemistry to automotive engineering, textile engineering and agricultural and food technology. 
 
Activities in Economic and Social Science 
 
Research and Training in Tourism 
Training courses on tourism are being held at this time. There is an emphasis on tourism in Austria, 
Vietnam, Thailand, Philippines, and Indonesia.   
 
Short Term Courses 
Asian Studies Programmes are being carried out in Thailand, Indonesia, Vietnam and the Philippines for 
Austrian students. European summer courses between University of Utrecht and University of Indonesia 
and a workshop on Intercultural management and international business , involving Austria, Thailand, and 
Vietnam, is a 3-week course for Austrian and Asian students. 
 
Joint Degree Program 
 
Degrees offered through Groningen (Netherlands) and the Institute of Technology Bandung (Indonesia) 
M.S. Biomedical Engineering  
M.S. Chemical Engineering  
M.S. Actuarial Science   
 
Degrees offered through Groningen (Netherlands) and Gadjah Mada University (Indonesia) 
M.S. Biomedical Engineering  
M.S. International Management  
M.S. Public Health  
M.S. Regional and Local Planning   
 
Activities in Health, Pharmacy and Medicine  
 
Postgraduate Students Education Exchange  
Exchange of Professors  
Research Projects  
Seminars/Workshops   
 Avian Influenza 
 Nanoparticles for Drug/Cosmetics  
 Animal-Human Relationship 
 Phytotherapy 
 
Activities in Humanities, Culture and Music 
 
At the present time Austrian professors visit Thailand and Vietnam to award a small number of 
scholarships. It has been suggested that Austrian professors come to Vietnam to hold master classes thus 
producing a greater benefit for a wider number of students.  However, the Ministry of Education in 
Thailand and Ministry of Education in Vietnam have experienced language problems when exchange takes 
place and English is the main language for teaching. 
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STRUCTURE 
 

Each Member University has an ASEA-UNINET Coordinator, each country a National Coordinator and 
each continent a Regional Coordinator. The Chairman is elected at the Plenary Meeting for approximately a 
1 ½ year period. 
 
Plenary Meetings take place once every 18 months, alternating between a European and an Asian country. 
 
National Coordinators Meetings take place between the Plenary Meetings. The venue is decided upon at the 
previous Plenary Meeting 

 
 
 

MEMBERSHIP 
 

Only a university as a whole (and not faculties thereof) can become members. The Rector/President of the 
university should advise the National Coordinator of his country if a new country that is not yet 
represented, the Regional Coordinator of his interest to become a member.  If the National/Regional 
Coordinator supports this request, it will be forwarded to the Chairman who may invite this university to 
introduce itself at the next Plenary Meeting, at such time the Plenum will vote whether or not this 
university will be accepted as a new member. 
 
There is a one-time enrolment fee. European universities pay EUR 1.000.  Asian universities pay EUR 250 
 
In all activities each side should contribute in cash or kind according to their means. The per capita income 
of the countries serves as a general guideline for the relation of contributions. 
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ASEAN UNIVERSITY NETWORK 
(AUN) 

 
http://www.aun-sec.org/ 

 
 
 

MEMBER INSTITUTIONS 
 

Brunei Darussalam 
Universiti Brunei Darussalam  
Cambodia 
Royal University of Phnom Penh 
Indonesia 
Gadjah Mada University 
University of Indonesia  
Lao P.D.R. 
National University of Laos 
Malaysia 
University of Malaya 
Universiti Sains Malaysia  
Myanmar 
Institute of Economics  
University of Yangon  

The Philippines 
De La Salle University  
University of the Philippines 
Singapore 
National University of Singapore 
Nanyang Technological 
University  
Thailand 
Chulalongkorn University  
Burapha University 
Vietnam 
Vietnam National University, 
Hanoi 
Vietnam National University, Ho 
Chi Minh 

 
 
 
 
 

MISSION 
 

The main objective of the AUN is ‘to strengthen the existing network of co-operation among leading 
universities in ASEAN by promoting co-operation and solidarity among ASEAN scholars and 
academicians, developing academic and professional human resource and promoting information 
dissemination among ASEAN academic community’.  
  
The Association of Southeast Asia Nations or ASEAN was established in 1967. It was not until the Fourth 
ASEAN Summit, held in Singapore in January 1992, that co-operation in the fields of higher education and 
human resource development has become the point of attention of the ASEAN leaders.  At the Summit, 
ASEAN leaders directed that ASEAN should help hasten the solidarity and the development of a regional 
identity by considering ways to further strengthen the existing network of the leading universities and 
institutions of higher learning in the region. The idea was later developed into ASEAN University Network 
(AUN) which was established in November 1995.  
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ACTIVITIES 
 

ASEAN Studies Program 
This program was officially launched on October 9, 2006. The course is a one-year full time program 
running from October until the end of July. Upon completion of the course work, students are required to 
undertake an internship within one of the ASEAN countries for a period of 1 month. Several sources of 
financial support are available for applicants with an outstanding academic record and potential for 
leadership. The six core courses are:  History, Society and Culture in Southeast Asia; Regionalization and 
Regionalism-Theory and Practice; The ASEAN Economies; Legal, Institutional, and Governance 
Frameworks; Economic and Political Policy Agendas; and, Comparative Regionalism and Global 
Governance. 
  
AUN Educational Forum and Young Speaker Contest 
This Forum is an annual activity of the AUN. It is initiated in line with the AUN's major objectives to 
promote ASEAN-ness through co-operation among students and scholars in a way that they are harmonized 
and familiarized with the ASEAN community. The Forum covers two-week work-camps including both 
academic and non-academic programmes. 
 
The ASEAN Youth Cultural Forum 
In order to promote ASEAN culture as a way to foster regional solidarity and identity emphasized by the 
ASEAN Vision 2020 and in accordance to the AUN objective, the ASEAN Youth Cultural Forum has 
become the AUN's annual activity dedicated to young people who are talented in dance, music and songs.  
 
Generally, the six-day forum is composed of four main activities: lectures on music, song and dance; 
consolidating workshops; cultural performances; and cultural tours. Each AUN Member University sends 
five students and one lecturer to participate in this Forum. 
 
Student and Faculty Exchange Programs 
This program focuses on the exchange of students at the undergraduate level for one semester to one 
academic year. The member universities will choose the priority areas of interest or the subject of 
specialization they wish to offer to students. Scholarships covering tuition fee for one semester to one 
academic year will be granted to undergraduate students from the AUN Member Universities who will 
study in language, religion, cross cultural studies, and others. For 2004 – 2005, ten universities offer 124 
scholarships for the AUN students. From 1999 to 2005, over 50 students participated in the exchange 
programme. 
 
AUN Distinguished Scholars Program 
The First and Second Distinguished Scholars Programmes were launched in 2000 and 2001 respectively 
with the funding support from the United Nations Development Programme (UNDP) and ASEAN 
Foundation. This program aims to increase mobility and strengthen networks among the AUN scholars by 
providing opportunities for faculty members to visit other AUN Member Universities. 
 
Collaborative Research Program 
A pilot project, funded by the ASEAN Foundation, was launched in July 2002 in the areas of Information 
Technology and Economic Security. This program aims to share expertise and technology among the 
researchers of various fields in ASEAN through the promotion of research collaboration.  Two major areas 
of research collaboration were set out: environmental protection and sustainable development, and ICT 
development. 
 
AUN Quality Assurance (AUN-QA) 
AUN aims to become the first ASEAN group to become both consultant and external assessor on quality 
assurance to member universities and institutions in the region, starting first with a pilot project on 
voluntary cross assessment. Chulalongkorn University was asked to serve as the AUN-QA focal point of 
co-ordination to plan and encourage the implementation of good practices for quality assurance in higher 
education.  
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Information Networking 
This program emphasizes the establishment and development of on-line information exchange system in 
AUN Member Universities. The implementation requires two-phrase activity, which includes first 
reviewing the inventory of existing information available on the homepage of the member universities and 
later developing a virtual university. In long-term, the AUN intends to explore the possibilities of 
developing a virtual university through a number of complementary activities such as online courseware 
ASEAN Studies Program, AUN Inter-Library Online, ASEAN Virtual University etc… 
 
ASEAN Graduate Business and Economic Program (AGBEP) Network 
The members of the ASEAN Graduate Business and Economics Program (AGBEP) Network are 
comprised of the faculties of business and economics of AUN Member Universities. The activities under 
the AGBEP Network include Student and Faculty Exchange Programmes, an Annual Symposium, Joint 
Research, and publication of the Journal of ASEAN Business and Economic Research. 
  
Initiative for ASEAN Integration (IAI) 
When Cambodia, Lao P.D.R., Myanmar and Viet Nam (CLMV) joined the ASEAN in the mid-1990s, there 
was a need to ensure the smooth integration of these countries into the regional association. This led to the 
launching of an Initiative for ASEAN Integration (IAI). The IAI is aimed at narrowing the divide within 
ASEAN and at enhancing the ASEAN's competitiveness as a region. The Initiative on ASEAN Integration 
(IAI) Project consists of the preparation of a consolidated list of needs and existing resources in the 
development and improvement of higher education management in CLMV countries. 
 
ASEAN-European Union (ASEAN-EU) Collaborations 
 
ASEAN-EU University Network Program (AUNP)  
AUNP is a higher education co-operation program, jointly financed and implemented by the ASEAN 
University Network (AUN) and the European Commission.  
 
EC-ASEAN Intellectual Property Rights Co-operation Program (ECAPII) 
ECAPII is the European funding support program aiming to promote Intellectual Property Rights (IPR) in 
ASEAN countries. ECAPII, in co-operation with Asian Institute of Technology (AIT), Thailand, granted 
five full scholarships to the AUN Member Universities to participate in the Regional Training Course on 
Intellectual Property Management at AIT during 25 September-7 October 2006.  
 
ASEAN- South Korea (ASEAN-ROK) Collaborations 
 
ASEAN-ROK Academic Exchange Program  
This is a reoccurring program composed of five activities namely; Preparation Workshop, Academic 
Conference, Roundtable Meeting, Exchange Fellowship, and Joint Research.  
 
International Colleague Student Exchange Program between Korea and ASEAN Nations 
This is collaboration between the AUN and Daejeon University. The Program provides scholarships for 
ASEAN undergraduate students in the field of Social Sciences to study at Daejeon University for one 
academic year. Besides classes, the students will be provided with internship course and business visit in 
Korean companies.  
 
ASEAN and Korean Studies Program 
This program aims to promote and strengthen Korean studies in Southeast Asia countries as well as 
Southeast Asian Studies in Korea. The proposed M.A. Program in Korean Studies includes intensive 
Korean language course, cultural events, student/faculty exchange, academic conference, annual 
workshop/seminar and translation project. 
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ASEAN-Japan 
 
AUN Southeast Asia Engineering Education Development Network (AUN/SEED-Net) 
AUN/SEED-net is composed of 19 leading Member Institutions from 10 ASEAN Countries and 11 
Japanese Supporting Universities. The main activities include Graduate Program Supports and 
Collaborative Research Supports. As of July 2005, the Network has awarded 205 scholarships for Master's 
Degree Program, 30 scholarships for Ph.D. Sandwich Program, and 25 scholarships for Ph.D. Program in 
Japan.  
 
ASEAN-India 
 
Since the linkage between ASEAN and India was formally upgraded to full Dialogue Partner status at the 
fifth ASEAN Summit in 1995, the two parties have widened their scope of co-operation covering, among 
others, human resources development and people-to-people contacts The Workshop on ASEAN-India 
Human Resource Development (HRD) Study was held during 16-17 October 2000 in New Delhi.   
 
ASEAN-China  
 
ASEAN-China Academic Cooperation and Exchange Program  
This program promotes collaborative activities between the People’s Republic of China and ASEAN in the 
fields of human resources development and higher education.   
 
ASEAN-Russia 
 
ASEAN-Russia Academic Co-operation  
This collaboration is one of the newest initiatives of the ASEAN University Network. The proposal 
contains the first two steps of the collaboration: the first activity is the ASEAN-Russia Roundtable Meeting 
in order to prepare for the second activity, the First ASEAN-Russia Rectors Conference. 
 
 
 

 

STRUCTURE 
 
The AUN structure is composed of 3 levels working in interrelation with each other: a Board of Trustees, 
Participating Universities in the ASEAN member countries and a Secretariat. 
 
Policy Level: Board of Trustees 
The AUN Board of Trustees is comprised of one representative from each of the ASEAN Member 
Countries, as designated by the respective governments, the Secretary-General of ASEAN, and the 
Executive Director of the AUN. The functions of the AUN Board are to formulate policies for the operation 
of the network, to approve proposals for projects, to appoint the Executive Director and staff of the AUN 
Secretariat, and to conduct the periodic review and evaluation of on-going projects and activities. The AUN 
Board meets twice a year. 
 
Implementing Level: Member Universities 
Participating Universities implement the programs and activities of the AUN. The AUN consist of 17 
Member Universities from the 10 ASEAN Member Countries. 
 
Coordination and Monitoring Agency: AUN Secretariat 
The functions of the AUN Secretariat are to plan, organize, coordinate, monitor and evaluate AUN 
programmes and activities; to propose and develop ideas and innovations as mechanisms for sourcing and 
to generate funds for the operation of self-reliance. 
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MEMBERSHIP 

 
Academic institutions of any ASEAN member country may be admitted to the AUN upon submission of 
application for such membership to the Board of Trustees. The following shall be the basis for acceptance 
of membership of an academic institution:  
• Recognition of its status as a centre of excellence in priority disciplines 
• Faculty strength 
• Experience in regional or international programmes 
• Existence of adequate laboratories, libraries, and other facilities 
 
This Agreement shall encompass cooperative activities on the establishment of the AUN, student and 
faculty exchange programmes, scholarship for study and ASEAN universities, information networking 
among ASEAN universities, collaborative research, and; other projects that may be agree upon by the 
AUN. 
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ASSOCIATION OF AFRICAN UNIVERSITIES 
(AAU) 

 
http://www.aau.org 

 
 

Member Institutions 
119 Institutions from: 

 
Algeria 
Angola 
Benin 
Botswana 
Cameroon 
Cape Verde 
Cote d’Ivoire 
Egypt 
Eritrea 
Ethiopia 
Ghana 

Kenya 
Lesotho 
Liberia 
Libya 
Madagascar 
Malawi 
Mauritius 
Mozambique 
Namibia 
Nigeria 
Reunion Island 

Rwanda 
Sierra Leone 
South Africa 
Sudan 
Swaziland 
Tanzania 
Togo 
Zambia 
Zimbabwe 

 
 
 
 

MISSION 
 

The Mission of the AAU is to raise the quality of higher education in Africa and strengthen its 
contribution to African development by fostering collaboration among its member institutions; by 
providing support to their core functions of teaching, learning, research and community engagement; and 
by facilitating critical reflection on, and consensus-building around, issues affecting higher education and 
the development of Africa.  Their vision is to maintain the AAU as the representative voice of the 
African higher education community both within and outside Africa.  
 
Constitutional Objectives 
•To promote interchange, contact and cooperation among universities and other institutions of higher 
education in Africa 
•To collect, classify and disseminate information on higher education and research, particularly in Africa 
•To promote cooperation among African institutions in curriculum development; post graduate training, 
research, and quality assurance, recognition of qualifications, the determination of equivalence of 
degrees, and other matters of special policy or practical interest to African higher education 
•To encourage and empower its members to address developmental challenges and become an effective 
voice in national, regional and global bodies 
•To study, and make known the educational and related needs of African universities and other 
institutions of higher education and, as far as practicable, to co-ordinate the means whereby those needs 
may be met 
•To contribute to the improvement of leadership, institutional management and the policy environment 
of African higher education 
•To organise, encourage and support public forums for information dissemination and exchange and 
policy dialogue on issues of higher education 
•To promote gender equity in policies on higher education and in the delivery of higher education 
services  
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ACTIVITIES 
 

The AAU runs the following programs and services 
 
Study Program on Higher Education Management in Africa 
International Fellowships Programme (West Africa Region) 
Staff Exchange; AAI/AAU First Data Western Union Fellowship 
Association for the Development of Education in Africa’s Working Group on Higher Education   
The Roster of African Professionals (ROAP) 
 
Subject to funding, the following programmes and services will be restarted 
 
Higher Education Leadership Development Workshops  
Networks for Regional Cooperation in Graduate Training and Research 
Database of African Theses and Dissertations (DATAD) 
 
In response to very great demand, programmes have been developed in the following areas  
 
African Universities Responding to HIV/AIDS  
Coordination of Information and Communications Technology Initiatives 
Developing Quality Assurance Systems in African Universities 
 
Institutional Collaboration in Higher Education 
 
 Study Programme on Higher Education Management in Africa 
 Networking in Graduate Training and Research 
 Quality Assurance 
 Gender and Higher Education in Africa 
 Staff Exchange and Academic Mobility 
 
Leadership and Management 
 
Leadership Development in Higher Education 
Leadership and Management Research 
Information and Communication Technology 
ICT Curriculum Development 
Networking of African Higher Education Institutes - Bandwidth Programme 
Improving Access to African Scholarly Work 
 
Commissioned Research  
 
GATS/WTO and Higher Education in Africa 
Management of HIV/AIDS in Institutions of Higher Education 
 
Special Issues 
 
ADEA/Working Group on Higher Education 
AAU and NEPAD 
Scholarships and Other Support Grants 
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STRUCTURE 
 

The AAU has a Secretariat with a small international professional staff of highly qualified people from 
different African countries. Most have come from senior academic positions in member universities with 
some on leave of absence from their institutions. The international professional appointments are for 
limited terms, and member universities are given opportunity in the first instance to nominate candidates 
for consideration to fill vacant positions as they occur. 
 

 
 
 
 

MEMBERSHIP 
 

Public and private Universities, polytechnics, higher education colleges and other institutions recognized 
by the country authorities as higher education and research institutions. 
 
Membership Benefits 
• Participation in workshops and conferences and sharing experiences with other African Universities in 
the international higher education community 
• Access to information and documentation on African universities 
• Participation in AAU staff exchanges and scholarship programmes 
• A listing in AAU directory of higher education institutions 
• Serve as short-term consultant and resource person 
• Receive AAU publications 

 
The Annual Membership Subscriptions rates are as follows: 
 
Up to 500 Students – US $2,000 
Over 500 Students   – US $3,000 
Associate Members – US $2,000 
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COMMITTEE ON INSTITUTIONAL COOPERATION 
(CIC) 

 
http://www.cic.uiuc.edu/ 

 
 
 

MEMBER INSTITUTIONS 
 

 
University of Chicago 
University of Illinois 
Indiana University 
University of Iowa 
University of Michigan 
Michigan State University 

 
University of Minnesota 
Northwestern University 
Ohio State University 
Penn State University 
Purdue University 
University of Wisconsin-Madison 

 
 
 
 
 

 
MISSION 

 
It is the mission of the Committee on Institutional Cooperation to advance academic excellence by sharing 
resources and promoting and coordinating collaborative activities across the member universities.   
 
The first steps towards the formation of the CIC were taken December 3, 1956 during a meeting of the Big 
Ten university presidents at the University Club in Chicago.  By then, the presidents had already been 
meeting bi-annually for nearly 20 years.  At their next meeting in Columbus, Ohio in April 1957, the 
Council of Ten, made up of the presidents of each of the Big Ten universities organized the CIC.  After its 
organization, the University of Chicago, a former member of the Big Ten, was taken into the group.   
 
Work is focused on three areas of dynamic, evolving collaboration:  
• National leadership for higher education  
• Combining, leveraging and expanding resources of member universities  
• Expanding learning opportunities by sharing unique courses and programs 
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ACTIVITIES 
 

Alliances for Expanded Study in Overseas Programs (AESOP) 
AESOP is a cooperative program designed to match unused study abroad capacities with the unmet study 
abroad needs of other CIC institutions. Through AESOP, students at CIC member institutions can 
participate in study abroad programs sponsored by other CIC institutions. Currently, the pool of study 
abroad offerings includes programs at more than 70 locations worldwide. 
Students are eligible to apply for study abroad programs which are co-sponsored by their home institution. 
Students must apply directly to AESOP programs at other institutions; they must apply through their 
campus study abroad office.  
 
American Indian Studies Consortium 
Drawing on the CIC's vast institutional resources and the Newberry's matchless collections in the field, the 
new CIC American Indian Studies Consortium will facilitate the development and training of graduate 
students in anthropology, history, literature, education and other fields whose academic research focuses on 
the cultures and experiences of American Indians. The consortium offers workshops, conferences, 
seminars, and fellowships to CIC graduate students and faculty. 
 
The American Indian Studies Consortium is a joint effort among the Deans of Liberal Arts & Sciences of 
the CIC universities, and the Newberry Library. Each Dean has made a three-year commitment to the 
funding of the Consortium, commencing in 2001. 
 
CIC Course Share 
CourseShare is a system for sharing specialized and unique courses between CIC Universities. Courses 
taught using technology have been targeted for CourseShare, but face-to-face courses, particularly those 
taught in a non-traditional format such as summer intensive sessions or weekend seminars are also 
candidates.  
 
Online and other non-traditionally delivered courses that are inter-institutionally shared will be determined 
and agreed upon by the Deans of the participating academic departments. It is most likely that CIC 
CourseShare courses will focus on sharing graduate and other very specialized courses not offered at every 
CIC institution. 
 
CIC Study Abroad Programs 
In addition to each CIC member university's own Study Abroad Programs, the consortium offers five 
collaborative programs--Summer and Fall Study Programs in Quebec (French and French-Canadian 
culture) and the Dominican Republic (Latin American Health, Nutrition, and Environmental Issues 
Program) as well as a Summer Study Program in Mexico (Spanish and Mexican culture).  These programs 
are managed by the University of Iowa on behalf of the CIC. 
 
Foreign Language Enhancement Program (FLEP) 
The CIC Foreign Language Enhancement Program (FLEP) provides scholarships to help graduate students 
take advantage of language offerings not available at their home university, but available at another CIC 
member university. Scholarships are intended to cover living expenses incurred while attending another 
CIC host institution during the summer session. 
 
Instituted by the CIC liberal arts and sciences deans in 1987, FLEP provides summer scholarships to 
graduate students to encourage them to take advantage of language offerings not available to them at their 
home universities.  
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Travelling Scholar Program 
The Travelling Scholar Program enables doctoral-level students at any CIC university to take advantage of 
educational opportunities (specialized courses, unique library collections, unusual laboratories) at any other 
CIC university without change in registration or increase in tuition. 
 
Since the CIC Travelling Scholar program began in 1963, more than 5,300 doctoral candidates at the CIC 
universities have taken advantage of the Travelling Scholar Program, which allows study for up to two 
semesters or three quarters at another CIC campus. 
 
Faculty and Staff Development 
 
Academic Leadership Program (ALP) 
Established in 1987, the Academic Leadership Program (ALP) is designed to develop the leadership and 
managerial skills of faculty on CIC campuses who have demonstrated exceptional ability and 
administrative promise. Agencies, consulting firms, and institutions currently offer many professional 
development programs that serve the overall higher education community.  
 
Department Executive Officer Program (DEO) 
In 1997-98 the CIC initiated an annual program of leadership development opportunities for department 
heads and chairs. Participation in the Seminar is optional for each campus. Each Seminar focuses on topics 
involving departmental leadership skills, and emphasizes in-depth analysis of case studies, focusing on the 
challenges facing DEO’s. Trainers, provosts, and invited participants are all involved in identifying timely 
and appropriate topics and in planning the program, with DEO Liaisons taking the lead.  The DEO 
Seminars are managed by CIC office staff, with financial support provided by the provosts. The three-day 
program involves approximately 50 participants each year. DEO Liaisons from the participating institutions 
comprise the Seminar planning committee, identifying topics, speakers and materials for each year's 
program. 
 
Conferences 
 
CIC Diversity Forum 
The Diversity Forum, a biennial symposium, brings together faculty, administrators and staff from CIC 
member universities to critically examine issues impacting diversity. 
 
Committees and Groups 
There are over 55 groups and committees that provide a forum for peer networking, group problem solving, 
and information sharing. Group discussion often provides the springboard for new ideas for cooperative 
activities. CIC staff support and coordinate peer group discussions and meetings as resources permit, with 
an emphasis on those groups convened at the request of the Provosts. Many groups are self-organized 
(meaning that members self-identify, and that the group is responsible for scheduling and paying for 
meetings), and most of the self-organized groups are not represented on the web page.  Examples of CIC 
committees: Affirmative Action Panel, Graduate Deans, Interlibrary Loan Directors, and Women in 
Science in Engineering. 
 
CIC Center for Library Initiatives 
The CIC Center for Library Initiatives fosters collaboration among the research libraries of the CIC. The 
three key objectives are to optimize student and faculty access to the combined resources of our libraries; 
maximize cost, time, and space savings for the libraries and their staffs; and support a collaborative 
environment where library staff can work together to solve their mutual problems.  There are 14 groups.  
Examples of Library Initiative groups include: Heads of Reference, Instruction Librarians, Library 
Directors and Heads of Acquisition. 
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CIC CIO Licensing Task Force 
The CIC Chief Information Officers convened a task force of their staff responsible for software licensing 
to identify and explore potential areas of collaboration. Once software is identified as having collaborative 
licensing potential, the Licensing Task Force works with the CIC Purchasing Consortium to explore that 
potential. 
 
International Collaborations 
CIC Senior International Officers (SIOs) meet twice a year to discuss issues of common and national 
concern and provide guidance and support to both the CIC Study Abroad Directors and CIC International 
Student and Scholarly Services Directors groups. The SIOs sponsor conferences and monitor activities and 
programs within the vast spectrum of international activities on CIC campuses. These collaborations foster 
international expertise by facilitating faculty and student research abroad, coordinating international 
exchanges, recruitment and study abroad, and supporting international scholarly activities on our campuses. 
 
CIC Purchasing Consortium 
In 1998 the Purchasing Directors established a CIC Purchasing Consortium ("CICPC") to consolidate the 
Member Institutions' purchasing power. Participation is voluntary and is intended to advance the missions 
of the individual Member Institutions. The Purchasing Directors elect a Chair and a Secretary/Treasurer for 
the CICPC every three years. 
 
CLI Consortial Agreement Program 
Through consortial licensing efforts facilitated by the CIC Center for Library Initiatives (CLI), CIC 
libraries have access to a variety of electronic information resources, software and services. Currently this 
includes 31 licenses for 68 different products. More than $23.75 million in cost avoidance has been realized 
since the program began in 1995. 
 
Technology Collaboration 
The CIC Chief Information Officers (CIOs) meet quarterly and invest in a small set of collaborative 
projects including IT licensing, large scale networking initiatives, and select professional development 
opportunities for IT staff. They support inter-institutional groups comprised of their senior staff. These sub-
groups share information and best practices, which in turn serve to inform the CIC CIOs about important 
strategic issues on their campuses.  There are 14 CIO groups including.  Examples of CIO groups include: 
Deputy CIO’s. IT Training and IT Security. 
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STRUCTURE 
 

The CIC is governed by the Chief Academic Officers of the member universities, known as CIC 
“Members.”  The Members of the Committee meet three times annually to establish CIC guidelines and 
procedures, to discuss proposed initiatives and evaluate existing programs, and to address collective 
concerns and policy issues common to these institutions. A headquarters staff of 16, reporting to the 
Provosts of the member universities lead, guide and direct the consortium programs. CIC staff organize 
meetings, track and manage projects, communicate across the consortium, and facilitate decision-making. 
In addition, peers from across the member universities meet to share information and address common 
concerns.   

 
 

MEMBERSHIP 
 

Membership to the CIC is closed, unless the Provosts and Presidents of all the CIC campuses decide to 
invite other members.  However, parties interested in joining CIC groups can contact the group chair to see 
if they allows for “open” participation; most groups do not.   
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CONSORTIUM OF LATIN AMERICAN STUDIES 
PROGRAMS 

(CLASP) 
 

http://www.claspprograms.org/ 
 
 
 

MEMBER INSTITUTIONS 
 

Adelphi University 
Baylor University 
Birmingham Southern College 
Brandeis University 
Brown University 
Bucknell University 
Cornell University 
Duke University 
Florida International University 
Florida State University 
Fordham University 
Grand Valley State University 
Indiana State University 
Michigan State University 
Mount Holyoke College 
New York University 
Ohio University 
Ohio State University 
Presbyterian College 
Saint Joseph's University 
San Diego State University 
Stanford University 
Tulane University 
University of Arizona 
University of California, Berkeley 

University of California, LA 
University of California, San Diego 
University of California, SB 
University of Central Florida 
University of Chicago 
University of Connecticut 
University of Florida 
University of Georgia 
University of Illinois 
University of Kansas 
University of Michigan 
University of New Mexico 
University of North Carolina 
University of Notre Dame 
University of Pennsylvania 
University of Pittsburgh 
University of San Francisco 
University of Tennessee 
University of Texas at Austin 
University of Texas at El Paso 
Vanderbilt University 
University of Wisconsin, Madison 
University of Wisconsin, Milwaukee 
Yale University 

 
 
 

MISSION 
 

CLASP promotes all facets of Latin American studies throughout the world. Its specific programs range 
from the stimulation of research activities and the funding of professional workshops to the encouragement 
of citizen outreach activities and the development of teaching aids for the classroom. 
The particular mix of CLASP-sponsored programs has varied over time, always with the aim of promoting 
teaching and research on Latin America at all educational levels. To this end, CLASP sponsors workshops 
at national conventions, develops curriculum materials, and actively promotes increased public and private 
funding for Latin American studies. 
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ACTIVITIES 
 

Language Instruction Resources 
CLASP publishes a comprehensive, up-to-date list of summer programs in less-commonly taught and 
indigenous Latin American languages offered by universities throughout the United States. A list of current 
programs can be found on the CLASP website. Language instruction is found in the following categories: 
 
•Haitian Creole Language Programs  
•Portuguese Language Programs 
•Quechua Courses Online 
•Spanish Language Programs 
 
Americas Children’s Book Award 
The CLASP Teaching & Outreach Committee sponsors the annual Américas Children's Book Award, 
which recognizes literature that authentically depicts Latin America, the Caribbean, or Latinos in the US. 
 
CLASP Grants 
CLASP offers two modest grant opportunities that support the educational outreach efforts of member 
programs. Title VI National Resource Center's are allowed to apply, but priority is given to those members 
that are not currently receiving Title VI funding. Paid members of CLASP or any K-12 institution (public 
or private) may apply for either grant category. Preference will be given to non Title VI programs and those 
applicants who have not received a CLASP grant within the previous year. 
 
Category I 
CLASP will provide up to four $500 grants each year to member Latin American studies programs or non-
member K-12 institutions in support of workshops/institutes for K-12 or post-secondary teachers. The 
funding is intended to encourage the introduction or expansion of the study of Latin America in the 
curriculum. Topics may be either language or area studies focused. (Matching support is required and may 
include in-kind contributions.) 
 
Category II 
CLASP will provide up to ten grants of $100 per year to assist members in bringing a Latin America-
related speaker to campus to address a community group or to participate in a teachers' workshop. 
 
Consulting Services 
The CLASP Teaching & Outreach Committee provides consulting services to Latin American Studies 
faculty and program directors seeking feedback on program development. Based on the specific needs of 
each program, CLASP can tailor an appropriate site visit and identify experienced Latin American Studies 
program personnel to serve as consultants. CLASP covers the cost of round trip transportation for the 
consultant; the host college or university must cover all local expenses. CLASP will consider support for 
site visits for both CLASP members and non-members.  
 
Outreach 
Members of the CLASP Committee on Outreach organize a workshop for teachers at each Latin American 
Studies Association (LASA) congress. The bulk of the outreach activities are undertaken by each member 
institution. 
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STRUCTURE 
 

CLASP programs are directed by an Executive Committee comprised of three elected members who serve 
two-year terms, plus the chairpersons of CLASP Working Committees, which the publications, Americas 
Awards, membership, language instruction, and teaching & outreach committees.  
 
All paid members are eligible to nominate and vote for candidates to serve on the Executive Committee and 
Working Committees. Members of the Executive Committee elect the chairperson of the Executive 
Committee and the secretary-treasurer of the organization. 
 
 

 
MEMBERSHIP 

 
CLASP membership extends to all institutions interested in the purposes and undertakings of CLASP. 
Institutions do not need to have a formal Latin American studies program/center in place in order to join. 
Membership is renewed annually and all members have equal privileges, functions and working rights. All 
paid members are eligible to nominate, vote and serve as candidates for the Executive Committee and 
Working Committees. 
 
Members have access to the resource sharing, networking and unique partnership opportunities available 
through CLASP. Membership benefits include access to workshops on teaching and outreach, resources for 
teaching the elementary through post-secondary level, information on developments in other member 
programs, and CLASP Notes, a semi-annual newsletter. 
 
Membership Dues 
Academic institutions with… 
• Fewer than 5,000 students...$50 
• 5,000 to 10,000 students.....$75 
• More than 10,000 students..$100   
• Other organizations: $100  
• Individuals: $50 
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GLOBAL UNIVERSITY ALLIANCE 
(GUA) 

 
 

MEMBER INSTITUTIONS 
 
Australia 
Royal Melbourne Institute of 
Technology 
University of South Australia 
Canada 
Athabasca University  
Netherlands 
International Business School (Hoge-
school Brabant) 

New Zealand 
Auckland University of Technology 
United States 
University of Wisconsin-Milwaukee 
George Washington University 
Rochester Institute of Technology 
United Kingdom 
University of Derby 
University of Glamorgan 

 
 
 

 

MISSION 
 

The Global University Alliance was dedicated to providing students from around the world with accessible, 
rewarding educational experiences; enabling students to master practical and vocational skills as well as 
knowledge. The GUA, headquartered in Hong Kong, was founded in 2000.  It was a privately held 
company comprised of universities and their technical partner, NextEd, an online education specialist. The 
Global University Alliance is no longer in operation. 
 

 
 

ACTIVITIES 
 

There was a focus on “applied knowledge” with programs at the certificate, bachelor, and post-graduate 
levels.  Programs included business, information technology, health science, surveying tourism and 
psychology.  
 
Online Courses 
GUA degrees were validated and accredited by individual institutions, assuring conventional recognition of 
awards. Each partner was provided an agreed selection of online courses, scheduled over a three year 
period. The GUA model allowed for a broad portfolio of available courses relatively quickly, and gave 
students a wide choice. Students paid $500 per credit for the courses, or $4,000 for the equivalent of a 
year's full-time graduate study. 
 
GUA used NextEd, a customized version of Blackboard. It is being used widely throughout Asia, and is 
optimized for multiple languages and replication across time zones. There were also locally supported 
learning centers that provided students with a face-to-face experience.  The platform was comprised of 
course teaching and learning software, complete on-line campus functionality, electronic communications, 
student activity tracking, e-commerce applications (such as an on-line bookshop), call centre/IVR 
technology for local student service and support and software for on-line marketing including database 
mining.  
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STRUCTURE AND MEMBERSHIP 
 

There was no information available on the Structure and Membership guidelines of the Global University 
Alliance 
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INTERNATIONAL ALLIANCE OF RESEARCH 
INSTITUTIONS 

(IARU) 
 

http://www.iaruni.org/ 
 
 

 
MEMBER INSTITUTIONS 

 
Australia 
Australian National University 
China 
Peking University 
Denmark 
University of Copenhagen 
Japan 
University of Tokyo 
Singapore 

National University of Singapore 
Switzerland 
ETH Zurich 
United Kingdom 
University of Cambridge 
University of Oxford 
United States of America 
University of California-Berkeley 
Yale University 

 
 
 

MISSION  
 

IARU is a strategic drawing together of universities that share a similar vision and have a commitment to 
educating future leaders. IARU Members have agreed that the alliance should operate in accord with the 
following principles: 
 
•The Alliance will be strategic, drawing together research-intensive universities that share similar values 
including those of academic diversity, international collaboration and commitment to educating future 
world leaders 
•Opportunities will be created for the further development of students and staff alike 
•The Alliance will offer the opportunity for substantially deeper and more wide-ranging associations than 
usual international university consortia or groupings 
•The Alliance will bring a new dimension to Members’ international activities, including new opportunities 
for international research, teaching and learning 
•The Alliance will not be representative in nature (not every region in the world will necessarily be 
included) 
• The Alliance will (in the medium term) invite participants to utilise the complementary research 
capability of Members to address issues of central importance 
•The Alliance will provide a framework within which a range of protocols and templates can be developed 
to promote collaboration and allow cooperative activities to be undertaken more easily 
•Each Member will determine the extent of its involvement in each of the activities of the Alliance to suit 
its particular objectives and constraints 
•Alliance activities will build on and strengthen existing relationships 
•Members will give prominence to the Alliance in order to allow and encourage multilateral and bilateral 
cooperation between Members 
•Membership of the Alliance will in no way preclude or limit activities with partners outside the Alliance 
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ACTIVITIES 

The Alliance will encourage and support the following activities: 

Summer (northern hemisphere) internships 
Key conferences where participation/contribution from alliance academics will be encouraged 
Student exchange at both undergraduate and postgraduate level 
Development of joint/dual degree arrangements 
Arrangements at each university to support faculty exchange 
 
In the long term, they plan to seek corporate/foundation/government support for research projects; perhaps 
convene a forum to share knowledge about the commercialisation of research and the legal and academic 
framework in each country and work jointly on benchmarking; and develop shared positions on key public 
policy issues. 
 
Research Projects 
 
For each topic, initial discussion papers have been prepared and workshops held during the second half of 
2006. The proposals thus elaborated were considered at the meeting of the IARU Presidents' meeting in 
Canberra in March 2007. There are four streams of research; each will be led by two or more member 
universities:  
 
Movement of People (Oxford and Berkeley) 
 
Longevity and Health (Copenhagen and Peking) 
 
Energy, Resources, and Environment (ETH Zurich, Tokyo and NUS) 
 
Security (ANU and Cambridge) 
 
Other Projects 
 
Excellence in Graduate Education (AUN and NUS) 
This project aims to be a comparative study of graduate educational practices of IARU member institutions, 
leading to a richer understanding of best practices in graduate education for IARU members. 
 
A workshop was held in Copenhagen in September 2006 and it was agreed by the workgroup that it would 
be useful to provide links to each participating university’s websites, covering graduate education projects 
or activities that graduate students and/or faculty from other IARU member universities can participate in 
and PhD programs 
 
The Transforming Power of Undergraduate Education (AUN and NUS) 
This project aims to be a comparative study of undergraduate educational practices of IARU member 
institutions, leading to a richer understanding of best practices in undergraduate education for IARU 
members. 
 
A workshop was subsequently held in Copenhagen in September 2006. The workgroup agreed that it would 
be useful to provide links to each participating university’s websites, covering; aspirational purposes of 
undergraduate education, best Educational Practice, reports/policies on importance of teaching in research- 
intensive universities and E-learning courses and modules. 
 
Understanding Women in Universities around the Globe (Yale and Cambridge) 



 50 

 
 
Other Activities 
 
Student Exchange 
Both undergraduate and postgraduate student exchange opportunities exist among NUS, ETH Zurich, 
Copenhagen and ANU through IARU, while other bilateral arrangements also exist. IARU members are 
discussing the development of Joint programs at Bachelor/ Masters/ PhD level allowing students from 
IARU member universities to gain credit toward their qualification. 
 
Faculty Exchange 
One focus of the IARU will be to enhance opportunities for researchers and in particular young researchers 
through established networks and involvement in the workshops and symposiums related to the “Global 
Change and Sustainability” theme research topics. 
 
Administrative Staff Exchange 
 
Summer Schools 
IARU is planning to develop joint Summer School programmes (intensive periods of study in the northern 
hemisphere summer break) for students from member universities.  These are expected to be for 5-8 weeks 
in duration and will allow participating students to gain credit towards their qualification. 
 
 Internships 
 IARU also hopes to offer internship opportunities with major corporations or government agencies.  
 

 
 

STRUCTURE 
 

The Chairman is elected from among university presidents. The Australian National University Vice-
Chancellor Professor Ian Chubb AC has been elected as chairman for 2006 and 2007.   
 
 
 

MEMBERSHIP 
 

Membership in the IARU is limited to the above 10 research institutions. 
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INTERNATIONAL ASSOCIATION OF UNIVERSITIES 

(IAU) 
 

http://www.unesco.org/iau/ 
 
 
 

MEMBER INSTITUTIONS 
Members from 150 countries 

 

 
Source: http://www.unesco.org/iau/members_friends/mem_membinst1.html  accessed April 11, 2007 

 
 

MISSION  
 

The Association aims at giving expression to the obligation of universities and other higher education 
institutions as social institutions to promote, through teaching, research and services, the principles of 
freedom and justice, of human dignity and solidarity, and contributes, through international cooperation, to 
the development of material and moral assistance for the strengthening of higher education generally. 
 
IAU, founded in 1950, is the UNESCO-based worldwide association of higher education institutions. It 
brings together institutions and organizations from some 150 countries for reflection and action on common 
concerns and collaborates with various international, regional and national bodies active in higher 
education. Its services are available on the priority basis to Members but also to organisations, institutions 
and authorities concerned with higher education, as well as to individual policy and decision-makers, 
specialists, administrators, teachers, researchers and students.  
 
Functions of IAU 
The Association will continue to address its efforts through the following functions:  
 
• convening institutional leaders as well as national and regional higher education organisations to promote 
collaboration and facilitate collective actions 
• promoting inter-institutional and inter-regional collaboration to address pressing global issues 
• expanding opportunities for leaders of member institutions and organisations to meet and learn from each 
other, sharing views, policies and relevant practices 
•collecting, analysing and disseminating information on issues and trends in higher education around the 
world  
•serving as the voice at the vanguard of higher education developments worldwide, particularly vis-à-vis 
UNESCO and other international forums where higher education and research issues are addressed. 
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ACTIVITIES 
 

Conferences 
 
Gathering its members regularly and frequently has become a major objective for IAU and this, despite the 
great opportunities offered by ICTs to communicate without face-to-face meetings.  The location, nature 
and scope of these different events are quite varied – some are open to all interested higher education 
leaders or representatives, others are by invitation only.  Always, they are held in collaboration with an 
IAU member or a partner organization.  
 
Reference Publications 
 
World Higher Education Database 
WHED combines the latest editions of the International Handbook and the World List of Universities and 
Other Institutions of Higher Education plus data on the education systems in each country. WHED is 
published every year. 
 
International Handbook of Universities 
The International Handbook of Universities was first published in 1959 in response to the growing demand 
for authoritative information about universities. It has grown considerably over the years in both the 
quantity and quality of entries. All information contained in the Handbook is validated at the national and 
institutional levels.  The Handbook is published every two years.  
 
World List of Universities and Other Institutions in Higher Education 
The sister publication to the International Handbook of Universities, the World List of Universities is a 
concise information resource on higher education worldwide since 1952. The World List is published every 
two years. The current edition (25th edition) - published in 2006 - provides data on over 17,500 universities 
and other institutions specifically offering terminal degrees after three to four years of higher education 
worldwide.  
 
Guide to Higher Education in Africa 
The Guide contains details on the educational system of 47 African countries, their institutions of higher 
education (more than 900 institutions) and, for each country, the national bodies concerned with higher 
education.  
 
Scholarly Publications 
 
Higher Education Policy 
Higher Education Policy is an international journal for advancing scholarly understanding of the policy 
process applied to higher education through the publication of original analyses, both theoretical and 
practice-based, the focus of which may range from case studies of developments in individual institutions 
to policy making at systems and at national level.  The journal is published quarterly. 
 
Issues in Higher Education (Series) 
 
Policy Statements 
Adopted Statements: 
 
•Statement on Sharing Quality Higher Education across Borders, 2005 
•Statement on Universities and Information and Communication Technologies, 2004 
•IAU Statement on Internationalization, 1998 
•Statement on Academic Freedom, University Autonomy and Social Responsibility, 1998 
•Buenos Aires Statement on Funding, 1994 
•Kyoto Declaration on Sustainable Development, 1993 
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Online Databases 
 
Higher Education Systems Database CD-Rom 
The database on Higher Education Systems includes information available on the higher education systems 
of some 180 countries and territories worldwide.  
 
International Bibliographic Database on Higher Education (HEDBIB) 
The HEDBIB is an integrated database offering more than 30.000 references on higher education systems, 
administration, planning and policy, costs and finances, evaluation of higher education, issues related to 
staff and students, cooperation, mobility and equivalences of degrees, curricula, teaching methods and 
learning processes. 
 
Documentation Centre 
UNESCO established, in 1949, a Documentation Centre on higher education as part of the International 
Universities Bureau (IUB), which preceded the founding of IAU. Directly on-site and through the use of 
information and communication technologies, the IAU/UNESCO Information Centre on Higher Education 
serves the needs of a wide public.  
 
Working Groups and Task Forces 
IAU Working Groups and Task Forces bring together experts from among the Administrative Board and 
membership institutions to lead and lend support to specific actions. Such Groups or Task Forces will be 
formed in the future and Chairs and deputy Chairs will be called for or identified from among the 
Administrative Board members.  The Working Groups will also be expected to seek resources to allow for 
meetings to be held outside of the Board sessions and to undertake projects.  
 
Sustainable Development Task Force 
The IAU participated in the review process to create Regional Centres of Expertise (RCE’s) on Education 
for Sustainable Development.  An RCE is a network of existing formal, non-formal and informal education 
organisations, mobilised to deliver Education for Sustainable Development (ESD) to specific local and 
regional communities.  An RCE involves school teachers, professors at higher education institutions, 
environmental NGOs, scientists, researchers, museums, zoos, botanical gardens, local government officials, 
representatives of private enterprises, volunteers, media, civic associations or individuals who work in the 
spheres of sustainable development such as economic growth, social development and environmental 
protection.  There are currently 12 active RCE’s and 28 awaiting approval. 
 
Intercultural Dialogue Task Force 
Based in the ideas and work of the previous conferences, this working group examined intercultural 
dialogue and proposed a plan of action for the IAU. One of the outcomes of the work undertaken by the 
Working group, and Experts’ Seminar on Intercultural learning and Dialogue was held in Budapest and 
hosted in November 2004.   
 
Internationalization Task Force 
In the field of Internationalization, IAU: elaborates policy statements that call for changes and 
improvements; carries out regular surveys to identify monitor and report on issues, new developments and 
emerging challenges; organizes regular conferences and meetings to discuss and improve the knowledge on 
this important topic; and, speaks out to promote/advocate internationalization at various forums. 
  
Access to Higher Education Task Force 
The IAU Administrative Board initiated a reflection on future directions IAU should take in terms of 
members’ services, publications and thematic priorities.  The Board members wish to better realign the 
work of the Association with the interests and needs of the membership, the major issues facing the higher 
education community more generally, the resources available at IAU and the potential value added that a 
global association could bring to bear on whatever initiatives were developed.  During this exercise, a new 
thematic cluster, focusing on access to higher education was adopted and the Secretariat was asked to 
develop proposals for future activities linked to this theme. 
 



 54 

STRUCTURE 
 

Administrative Board 
Chaired by the President of IAU, the Administrative Board is made up of twenty eminent university heads 
and scholars plus a maximum of twenty deputy members from all parts of the world. The Board meets 
annually, ensures that decisions of the General Conference are implemented and guides the work of the 
International Universities Bureau. 
 
Executive Committee 
The Executive Committee is composed of the President and four Vice-Presidents.  The Secretary 
General of the IAU serves as secretary to the Executive Committee. The Executive Committee acts on 
behalf of the Administrative Board between meetings and guides the Association’s action agenda and 
program of activities.  It provides support to the President of the Association by preparing the meetings of 
the Administrative Board and the business sessions of the General Conference.  
 
Membership Committee 
 
Finance Committee 
 
Working Groups 
Appointed by the Administrative Board, these are autonomous task forces working on a specific theme. 
Relying on information and communication technologies as a central tool, they aim at elaborating and 
implementing the association’s actions. Each group is presided by a member of the Administrative Board 
and made up of four to five experts- that are members of the Administrative Board too. The Association’s 
Secretariat is responsible for the follow up. The number of Working Groups and their activity vary 
according to the needs and priorities of the Association’s members.  
 
Secretariat 
The International Universities Bureau is IAU's permanent Secretariat and its major instrument of program 
implementation - with support of the Working Groups. Created by UNESCO in 1949 as an international 
information centre on higher education, it was instrumental in preparing the International University 
Conference in Nice, 1950, at which IAU was founded. Today, being placed under the authority of IAU and 
in close cooperation with UNESCO, its prerogatives consist in: 
• Observing trends in Education on a global scale  
• Collecting and sharing information 
• Defending IAU positions and lobbying 
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MEMBERSHIP 
 

 
Membership in IAU is open to university and higher education organizations, and their needs and interests 
need to be reflected in the Association’s work plans.  Furthermore, the unique perspective and contribution 
that national and regional associations can bring to the work of the IAU must be better utilized and 
integrated into the Association’s overall mission.  IAU institutional membership is open to public or private 
not-for-profit degree-conferring institutions whose main objective is higher education and the development 
of knowledge. Applying institutions must:  
 
•be dedicated to the study of several branches of knowledge 
•grant at least a three-year, first cycle or undergraduate degree 
•have graduated at least three cohorts 
•be at the level of higher education, as shown by the active participation of their staff in scientific or 
scholarly research and by the equipment placed at their disposal 
•be public or private not-for-profit 
•be recognized by a national competent body or its equivalent 
•have undergone, at the national or regional level, a process of quality assurance or accreditation, or, if 
such a process does not exist, be a member of a national or regional association of universities 
 
Exceptionally, the Administrative Board, acting under the provisions of Article 4 of the IAU Constitution, 
may admit institutions of high standing, which are concerned with only one specialised field of knowledge, 
as long as they meet all the above-mentioned criteria. 
 
As of 2007, the IAU membership fee structure applicable for Member institutions is based on a 
combination of institutional student enrolment and the Gross National Product (GNP) of each country. 
 
Membership is granted by decision of the IAU upon thorough review of information requested by the IAU 
Secretariat.  Please provide the IAU Secretariat with the information required for the review and 
assessment of the institution’s eligibility for membership.  
 
Benefits of Membership 
 
•Right to vote and stand for election as President and as an Administrative Board member 
•Receipt of the quarterly newsletter IAU Horizons, World Higher Education News, of the monthly 
electronic Bulletin of online IAU and Higher Education News and all ad hoc or special reports on IAU 
activities 
•Free subscriptions to all major reference works published by IAU (the International Handbook of 
Universities, the World List of Universities, the academic journal Higher Education Policy) 
•Discount (20%) on additional copies of the above-mentioned reference publications 
•50% reduction on the World Higher Education Database (WHED) CD-Rom 
•Discount on IAU conferences fees 
•Opportunity to participate in IAU Task Forces and thematic seminars 
•Opportunity to use all IAU communication tools (Newsletter “IAU Horizons”, “News from Members” 
section of IAU’s Website, E-Bulletin, etc.) to make announcements and network  
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INSTITUTIONAL NETWORK OF THE UNIVERSITIES 
FROM THE CAPITALS OF EUROPE 

(UNICA) 
 

http://www.ulb.ac.be/unica/ 
 
 

Member Institutions 
42 institutions from:  

Albania 
Austria 
Belgium 
Bulgaria 
Croatia 
Cyprus 
Czech Republic 
Denmark 
Estonia 
Finland 
France 
Germany 
Greece 
Hungary 
Iceland 
Ireland 

Italy 
Latvia 
Lithuania 
Macedonia 
The Netherlands 
Norway 
Poland 
Portugal 
Romania 
Russia 
Slovakia 
Slovenia 
Spain 
Sweden 
Switzerland 
United Kingdom 

 
 
 

MISSION 
 

UNICA’s role is to promote academic excellence, integration and cooperation between member universities 
throughout Europe.  It seeks also to be a driving force in the development of the Bologna process and to 
facilitate the integration of universities from Central and Eastern Europe into the European higher 
education area. 
 
To achieve its aims UNICA articulates the views of member universities to European institutions and to 
national, regional and municipal governments.  It provides members with information on European 
initiatives and programmes, and supports them in cooperative projects.  It also provides a forum in which 
universities can reflect on the demands of strategic change in university research, education and 
administration. 
 
In addition to its above stated mission, on December 15, 2000, 31 member universities also signed into 
action a separate mission statement with regards to equal opportunities, which reads as follows: 
 
“All UNICA universities, as Universities in the Capital Cities of Europe committed to democratic values, 
pledge themselves to the implementation of policies, procedures and practices which do not discriminate on 
grounds of gender, marital status, age, disability, color, ethnic origin, religious belief or sexual orientation.  
Consequently they will implement programs to remove barriers to equality and to promote concepts of 
diversity and equality of opportunity in all their activities”. 
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ACTIVITIES  
 
Working Groups 
 
Equal Opportunity Groups 
 
UNICA Science Park and Incubator Network 
The aim of the proposed Network of Excellence is to establish a network among European Universities in 
order to promote the creation of, and the successful operation of university-based High Technology 
Business Incubators and Science and Technology Parks.  
 
Urban Issues 
This research action comes within the scope of contemporary urban problems that risen since the 
restructuring of the European (and world-wide) economy as a global and tertiary economy, based on new 
technologies and high value-added services. As an important employer and actor at a regional and 
sometimes national level, the university can act to improve the becoming of the cities in which they are 
located. 
 
DIS/ABILITY 
All UNICA universities, as Universities in the Capital Cities of Europe committed to democratic values, 
pledge themselves to the implementation of policies, procedures and practices which do not discriminate on 
grounds of gender, marital status, age, disability, colour, ethnic origin, religious belief or sexual orientation. 
Consequently they will implement programmes to remove barriers to equality and to promote concepts of 
diversity and equality of opportunity in all their activities. 
What has happened so far? 
• September 13-14, 2001: Seminar on Managing and implementing diversity/anti-discrimination policies in 
higher education, Universität Wien 
• December 12-13, 2003: Seminar on Equal Opportunities, Brussels/VUB 
 
PhD Coordinators 
Goal: To bring together a number of people responsible for the development and organisation of PhD 
programmes at UNICA universities, with the aim of establishing and promoting good practice by sharing 
views and experience.  
 
EU Liaison Officers Group 
 
Seminars 
Each year UNICA organizes seminars for its members, on topics that are relevant to the steering and the 
management of universities. 
 
EU Projects 
 
European Association Project 
This project strives for increased encouragement of entrepreneurship among PhD Students in Europe in 
order to contribute to sustainable economic growth with more and better jobs and greater social cohesion.  
To this end, a seminar on good practices followed by a workshop in order to come up with 
recommendations for the EHEA/ERA will be organized. They will be an occasion to seek an answer to the 
question at what level of education “entrepreneurship studies” could best be introduced and what new 
pedagogical approaches this may entail on the one hand, and to debate on a closer university-enterprise 
relationship as a win-win strategy on the other. 
 
 
 
 
 



 58 

UNICA Bologna Laboratory 
Aims:  Combining the strengths of member institutions with regard to the planning and implementing 
curricula for the European Higher Education Area.  Facilitating the creation of joint degree program among 
UNICA members especially as the Masters/Doctoral Level, ERASMUS etc…  
 
UNICA Projects 
 
BEPIQUA: Benchmarks and Performance Indicators for Assessing University International Collaboration 
 
EUNIRO: Enhancing University International Relations Officer 
In 2000 UNICA launched a new project entitled Enhancing University International Relations Offices - 
with the acronym EUNIRO - in cooperation with the European Association for International Education, 
EAIE, to the SOCRATES Accompanying Measures Programme of the European Commission. 
The general objective of the project focused on the major human, physical and technical requirements that 
University International Relations Offices should secure in order to be in a position to fully contribute 
towards the challenges and goals foreseen up to the year 2010. 
 
Staff Mobility 
The Unica network has created a grant programme to encourage study visits of staff between member 
universities. The individual grant amounts to 600 Euros. The general aim of the study visit is to enhance the 
participant’s knowledge of the host institute, in particular of the administration of its education system: 
academic recognition, academic credits, selection and admission of foreign students, living conditions of 
foreign students, student counseling, university/industry relations, curriculum organization, application of 
new information technologies in higher education, aspects of university management, open and distance 
learning, etc… Conditions:  
•Participation is limited to one person per member university 
•The applicant should be employed at one of the member universities 
•The home university is responsible for the selection of the applicant 
•The duration of the visit is at least one week 
•The grant will be paid after the participant submits an evaluation report 
 
Publications 
CommUNICAtion is the newsletter of the Network of Universities from the Capitals of Europe 
 
 
 

STRUCTURE 
 
The Network's internal organization is based on three bodies:  
 
General Assembly  
The General Assembly is composed of all member universities.  The members are represented by the 
President, the Rector or the Vice-Chancellor of the university or, in their absence, by a delegate duly 
invested with power to this effect.  The General Assembly is the supreme body and the highest authority of 
UNICA.  It determines UNICA’s policy and takes all decisions concerning the UNICA’s organization, 
activities and programs. There is one meeting per year. 
 
Steering Committee  
The Steering Committee is composed of the President and five persons elected by the General Assembly.  
These individuals are elected for a two year period.  Belgian law requires that one of the six elected 
individuals be of Belgian nationality (as mentioned above, UNICA is headquartered in Belgium).   The 
Steering Committee is UNICA’s executive body and manages UNICA’s activities, is responsible for 
implementing the decisions of the General Assembly and consults regularly with member universities.  
There are four meeting per year. 
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International Relations Officers' Committee – The International Relations Officer’s Committee is 
composed of the group of International Relations Officers within the Universities of UNICA.  They 
coordinate activities, exchange programs and promote any common action which shall be taken.  There are 
two meetings per year 
 
UNICA is lead by a president, elected by the General Assembly for a four year term.  The president can be 
any past or present Rector, Vice-Rector, Vice-Chancellor, President or Vice-President of any member 
university.  The President presides over the General Assembly and the Steering Committee. 
 
The Secretary General is appointed by the Steering Committee and approved by the General Assembly.  
The Secretary General is subordinate to both the President and the Steering Committee.  This individual is 
responsible for UNICA’s daily management, for the management of personnel and has power of signature.  
The Secretary General collaborates with and operates under the power of the President on numerous other 
tasks. The General Secretariat situated in Brussels takes care of the Network's general co-operation and 
administration. 
 
Workshops and working groups are co-ordinated by the member universities to ensure maximum member 
involvement.   

 
 

MEMBERSHIP 
 

Membership in UNICA shall be granted to any legally constituted University in a capital of a European 
country which submits a request to the Steering Committee and has been admitted to UNICA by decision 
of the General Assembly following the proposal of the aforementioned Steering Committee. 
 
The annual membership fee shall be fixed by the General Assembly but shall not exceed 10'000 Euros. 
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UNIVERSITAS-21 
 

http://www.universitas21.com/ 
 
 

MEMBER UNIVERSITIES 
 

Australia 
University of Melbourne 
University of New South Wales 
University of Queensland 
Canada 
University of British Columbia 
McGill University 
China 
Fudan University 
Shanghai Jiao Tong University 
Hong Kong 
University of Hong Kong 
Ireland 
University College Dublin 
Japan 
Waseda University 

 

Mexico 
Tecnológico de Monterrey 
New Zealand 
University of Auckland 
Singapore 
National University of Singapore 
South Korea 
Korea University 
Sweden 
Lund University 
United Kingdom  
University of Birmingham 
University of Edinburgh 
University of Glasgow 
University of Nottingham 
United State of America 
University of Virginia 

 
 
 
 
 

MISSION 
 

The mission of Universitas 21 is to facilitate collaboration and cooperation between member universities 
and to create entrepreneurial opportunities for them on a scale that none would be able to achieve by 
operating independently or through traditional bilateral alliances. 
 
Universitas 21 is an international network of 20 leading research-intensive universities in eleven countries. 
Collectively, its members enrol over 600,000 students, employ over 80,000 academics and researchers and 
have over 2 million alumni.  Their collective budgets amount to over US$10bn.  
 
Established in 1997, Universitas 21 engages in a number of activities on three different levels: 
 
•The first level encourages traditional collegial activities such as student exchange programmes.  
•The second level facilitates greater international collaboration between members, such as the sharing of 
learning materials.  
•The third level focuses on opportunities for entrepreneurial activities.  
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ACTIVITIES 
 
Collaborative Groups 
 
Activities and Records Group 
The Universitas 21 Archives and Records Group represents an open forum for Universitas 21 records 
managers and archivists to share experiences and ideas that lead to effective and efficient practices in 
information and records management in the University environment.   
 
Deans of Education Group  
The U21 Deans of Education group has met regularly for the past six years to discuss issues of common 
interest and to promote collegial interaction and collaborative projects.  Their goals are: to share best 
practice in research and teaching in Education internationally, to identify and develop a wide range of 
collaborative projects which are to the benefit to participating U21 Faculties of Education, to create 
opportunities for staff and student interaction and exchange and to establish databases and communicative 
networks to facilitate collaborative work and mobility among U21 staff and students in Education. 
 
Deans and Directors of Graduate Studies Group (DDOGS) 
The U21 DDOGS have formed a network to enable them to share ideas and information, and enhance 
knowledge, contacts and the skills-base across their membership. They aim to identify ways in which U21 
members can support each other and, ideally, share resources in such areas as professional development 
materials or programs, information systems, and core policies and procedures.  They have launched some 
specific initiatives, including a Visiting Researcher Postgraduate Protocol, support for postgraduate student 
networking at major international conferences and the development of an on-line Research Integrity 
Project. 
 
E-Books Project in the Humanities and Social Science 
Universitas 21, in collaboration with Melbourne University Publishing, will be publishing a series of high-
profile electronic books that make innovative use of the medium. Each book will be edited by Universitas 
21 academics and will consist of between 6 and 8 essays on an international theme in the Humanities and 
Social Sciences (including Business, Education, and Law).  
 
Global Issues Programme 
A Multi-disciplinary undergraduate award offered jointly and on-line by five participating U21 institutions 
(The universities of Auckland, British Columbia, Hong Kong, Melbourne and Nottingham) 
 
Health Sciences Group 
Each year, a number of projects are identified for follow-up by the various disciplines comprising the U21 
Health Sciences group. By sharing knowledge and experiences, we learn together and can achieve more. 
Through collaboration and co-operation, U21 colleagues create and explore opportunities for enhancing 
current practice and meeting challenges through research, standards setting and innovation. Projects are in 
health sciences, medicine, dentistry, nursing, health and rehabilitation services, and pharmacy. Meetings 
are held annually. 
 
Information Services Group 
The Information Services Group is an association of kindred university libraries and other information 
services units which provides within Universitas 21 a framework for identifying and promulgating best 
practice and for fostering collaborative innovative strategies for information service delivery. The Group 
will assist its members to position themselves internationally, to improve service, to establish partnerships, 
and to benefit the educational and research endeavours of their parent universities by sharing intellectual 
capital.  
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U-21 Museums Gateway 
Participating institutions believe that it is important to demonstrate that an association of University 
Museums exists, and to show examples of their collections. Mutual benefits could flow from collaborations 
between the institutions. Collections range from the Hunterian Museum in Glasgow, one of the most 
distinguished museums in Scotland to small institutions without a large permanent collection, who are 
primarily concerned with exhibiting contemporary art, such as the University Museum at Auckland.  
 
 Water Futures for Sustainable Cities 
The aim of this group is to provide an independent international forum for government, industry and the 
community to address the complex issues of water sustainability.  The first step in developing an 
interdisciplinary portfolio of research projects will be to review the challenges to water sustainability of the 
cities where Universitas 21 members are located.  Development of techniques for assessing water 
sustainability will be a common theme for the initiative.  Options could include improvements in water 
treatment technology, improved water literacy in the community, recycling, desalination, flood risks, 
marine pollution and water sensitive urban development. Regional research nodes will be created as the 
first step in developing a portfolio of interdisciplinary water research across Universitas 21 members.  
 
Student Activities 
 
U-21 Summer Schools 
Summer schools are held in one U-21 member institution every year.  For example, the 2007 Student 
Summer Conference will take place from 1-13 July at the University of Virginia with the theme of 
Leadership in a Global Society.  The program is designed to help participants understand and develop their 
own personal leadership skills by exploring the lives of leaders from different disciplines and different 
areas of the world. The curriculum has a strong experiential learning component and makes extensive use 
of cross-cultural groups.  
 
U-21 Student Mobility Program 
The members of Universitas 21 have agreed that Student Mobility Programmes are an important activity 
through which international engagement can be fostered by providing enhanced opportunities for students 
to complete or complement a portion of their studies at their home university through a period of study at 
another university within the Universitas 21 network. Objectives include, but are not limited to, 
undergraduate and postgraduate student exchanges, Universitas 21 terms abroad, research higher/doctoral 
student mobility programs, short term training and study tours including the Universitas 21 Summer School 
and the Universitas 21 Undergraduate Research Conference, virtual exchange opportunities and other 
collaborative engagement activities, such as participation in jointly developed and flexibly delivered award 
course programs. 
 
Undergraduate Research Conferences 
An undergraduate research conference is hosted by a U-21 member institution every year.  The 2007 
Conference will be held at McGill University in Montreal, Canada.  Delegates will be invited to make a 
ten-minute oral presentation of their research for a broad audience and the papers will be published 
subsequently in The Oculus, the undergraduate research journal associated with the University of Virginia. 
 
U-21 Global- Online Graduate School 
U21Global is an online university committed to providing quality online higher education in a global 
marketing place. It was formed in 2001 when Universitas 21 entered a major education partnership with 
Thomson Learning. The partnership between Thomson Learning and Universitas 21 has created a joint 
venture, U21Global, with headquarters in Singapore. The MBA programme is awarded by U21Global 
(registered by the Singapore Ministry of Education as a Distance Learning Programme). Because quality 
assurance steps are completed by U-21 pedagogica, the degree certificate awarded by U21Global bears the 
crests of the Universitas 21 partners. 
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Staff Opportunities 
 
Staff Fellowships 
A number of Universitas 21 member institutions offer fellowships and scholarships for academic and/or 
administrative staff. For example, The University of Birmingham has recently launched a new U21 Staff 
Fellowship Programme.  Five awards worth up to £5000 each will be available in this initiative which is 
open to both academic and non-academic members of staff. At this time, seven U-21 member Institutions 
offer staff fellowship programs. 
 
Solander Program 
The Solander Program is a new initiative to promote, support and widen scientific exchange between 
Universitas 21 universities in Sweden, Australia and New Zealand.  The program is open to five 
institutions: Lund, Auckland, Melbourne, Queensland and New South Wales.  In its initial phase, the 
program aims to stimulate greater scientific contact by offering a range of travelling scholarships primarily 
directed towards younger scientists. 
 
Various Conferences, Symposiums and Global Forums 
 

 
 

STRUCTURE 
 
Membership of the Board of Universitas 21 is made up of the Chief Executive Officers (Vice-Chancellors 
or Presidents) of the member institutions.  
 
A meeting of the Universitas 21 Board is held annually.  
 
The Executive Committee of Universitas 21 acts on behalf of the Board on the day to day operations of the 
company between Annual General Meetings. 
 

 
 

MEMBERSHIP 
 

Member universities must be willing to embrace the mission and strategic objectives of Universitas 21, 
demonstrate a good fit with the profile and characteristics of existing members and be prepared to 
participate as a licensing partner in Universitas 21 Global. Membership is determined by a Nominations 
and Membership Committee. 
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WORLDWIDE UNIVERSITIES NETWORK 
(WUN) 

 
http://www.wun.ac.uk/ 

 
 
 
 

MEMBER INSTITUTIONS 
 

Australia 
University of Sydney 
Canada 
University of Toronto 
China 
Zhejiang University 
Nanjing University 
The Netherlands 
Universiteit Utrecht 
Norway 
University of Bergen 
University of Oslo 
 

United Kingdom 
University of Bristol 
University of Leeds  
University of Manchester 
University of Sheffield 
University of Southampton 
University of York 
United States of America 
University of California, San Diego 
University of Illinois, Urbana-Champaign 
Pennsylvania State University 
University of Washington, Seattle 
University of Wisconsin, Madison 

 
 
 
 
 

MISSION 
 
WUN exists to support its member universities in a collective endeavour to generate significant advances in 
knowledge and understanding in areas of current global concern. The WUN alliance exists to make significant 
advances in knowledge and understanding in areas of current global concern.  By fostering and encouraging 
collaboration between members, WUN brings together the experience, equipment and expertise necessary to tackle 
the big issues currently facing societies, governments, corporations and education. The WUN was established in 
2000 as a not-for-profit organization, following a conference on the globalization of education 
 
 

ACTIVITIES 
 

The WUN offers support for building and sustaining research communities through the provision of research 
funding, through WUN’s international network of contacts and through support for the development and use of 
communication aids such as websites, videoconferencing, and access grid technology. WUN provides staff in 
member institutions with a number of resources to help develop and sustain collaborative research projects; 
including access to necessary research funding. 
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Research Activities 
 
Science Projects 
Attitudes about Science, Biotransformations of Trace elements in Aquatic Systems (BIOTRACS) , Green 
Chemistry, Horizons in Bioinformatics, Intelligent Uninhabited Aerial Vehicles, Nanomanufacturing, Nuclear 
Science, Spintronics, WUN Spin-2007 
 
ICT Projects 
Attitudes about Science, Global Geographical Information Systems Academy, Virtual Landscapes, Wireless 
Communications, WUN Grid Project 
 
Earth Sciences Projects 
Artic Climates and Environments, Horizons in Earth Systems, International South-East Pacific Investigation into 
Reducing Environments (INSPIRE), Weathering and Sustainable Land Use 
 
Social Sciences Projects 
Children Youth and Families, China in the World, Constructing Knowledge Spaces, Critical Debates on China, 
Future Cities, Global Center for the Study of Contemporary China, Green Chemistry, Horizons- Global Futures of 
Higher Education, Horizons in Human Geography, Horizons in Social Policy and Social Work, Ideas and 
Universities, International Center for Study of Terrorism, Researching Contemporary Cities- postgraduate e-
conference, Summer Institute in Economic Geography 
 
Health and Life Science Projects 
Bioprocessing for Health, Mental Health Nursing Seminar Series, New Directions in Ancient Biomolecules, WUN 
Nursing 
 
Arts and Humanities Projects 
Film Screen and the Real, International Network in Colonial and Post Colonial Studies, Medieval Studies, 
Multilingualism in the Middle Ages 
 
International Research Mobility Scheme 
 
The International Research Mobility Scheme (IRMS) funds a period of overseas study for postgraduate and junior 
faculty to establish and cultivate research links, at an institutional and individual level, between the WUN partners in 
Europe, the US and China. The scheme encourages the personal and academic development of individuals early in 
their research careers.  The scheme elicits high-quality applications and enthusiasm from faculty and graduate 
students with almost 400 awards being made across the WUN partnership since the scheme began in 2002. The 
programme is open to postgraduate research students, postdoctoral candidates and academic staff/faculty within the 
WUN partnership. Awards are available for travel to another WUN member institution, and must involve exposure 
to research environments overseas. Visits can last from one week up to six months, however clear reasons must be 
shown for longer visits. The average student visit lasts for 2-3 months. Generally, the IRMS award will cover an 
international economy air fare and internal travel to the host institution and visa and related costs, where applicable. 
The award will contribute towards living costs at the equivalent rate of £800 per month (maximum) and may 
contribute towards research costs at the equivalent of £100 per month. Member universities have agreed to waive 
bench fees for visiting students and faculty on IRMS travel awards.  
 
eLearning 
 
eLearning collaborations across WUN institutions foster educational and pedagogic innovation in ways that would 
be extremely difficult to achieve even within a single institution and virtually impossible for individual faculty. 
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Some of the current e-learning projects include: 
 
Bioinformatics Online Modular Degree Programme 
 
E-Learning Seminars 
This series of six interdisciplinary seminars aims to examine the nature of electronic learning environments in higher 
education. Each of the six seminars is hosted by one of the UK WUN partner universities. The seminars have 
international and local speakers from WUN and non-WUN institutions, in the US, China and Europe. In addition to 
introducing a much needed international dimension to research and dialogue in this area, another important objective 
of the seminar series is to build research capacity in the next generation of researchers; therefore each seminar 
features presentations from graduate students on their own research.  A Handbook of eLearning Research, based on 
the seminar series, will be published by Sage in 2007 and will provide a state-of-the-art foundation for research, and 
teaching staff worldwide.  
  
Horizons Seminar Series 
Horizons Seminars generate opportunities for wider collaboration and exchange, including development and sharing 
of world-class teaching and learning materials, and enhanced internationalization of the curriculum and research 
agenda amongst colleagues from across the network. The ambition is that all these ‘Horizons’ Virtual Seminar 
Series’ will be supported by dedicated websites that provide a robust pedagogic framework, access to additional 
educational resources and a link the archived video-stream of the event.  Horizons Seminars include: Horizons in 
Medieval Studies Virtual Seminar Series, Horizons in Human Geography Virtual Seminar Series, Horizons in Earth 
Science Systems Virtual Seminar Series, and Horizons in Human Geography Virtual Seminar Series 
 
Online Master’s in Public Policy and Management 
Launched in 2003, the Masters in Public Policy and Management Programme was the first entirely online Masters 
programme delivered by The University of York and WUN partners. It is a programme of professional development 
for managers working in public, private or non-profit organisations the programme addresses the connections 
between ‘policy’ and ‘delivery’. 
 
Quality Group 
 
Seminar Series 
 
The virtual seminars create a sustained global dialogue involving faculty and graduate students that exposes and 
explores world class research across WUN and our partners and that builds worldwide communities. They both 
foster collaborative opportunities for faculty and create world-class teaching and learning events for students. The 
recordings of these events and the associated material is made available to internationalize the curriculum in the 
partners and ensure that students located anywhere can access learning materials form world class faculty divorced 
from the constraints of time and geography. 
 
Film, Screen and the Real 
A series of four seminars organised by The Centre for World Cinemas, School of Modern Languages and Cultures, 
University of Leeds in collaboration with the University of Manchester. 
 
Green Chemistry 
The multi-centre, multinational virtual seminar series aims to stimulate collaborative research relevant to Green and 
Sustainable Chemistry issues. 
 
Ideas and Universities 
A series of seven seminars addressing ‘The Purpose of Universities: Ideals and Realities’. 
 
International Network in Colonial and Postcolonial Studies- Imperial Migrations Seminar Series 
These seminars will be broadcast live and archived for future access. 
Mental Health Nursing Seminar Series 
 
Multilingualism in the Middle Ages Seminar Series 
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These seminars focus on the cultural consequences and manifestations of multilingualism in the medieval west. 
Areas for study include the purposes and effects of “code switching”, the functional and territorial distribution of 
languages, multilingual writings and manuscripts, questions of mutual comprehensibility, and others. 
 
Nanomanufacturing 
The challenge of the discovery and practical economic routes to manufacture for consumer materials using advanced 
nanomanufacturing methods provides one of the new grand challenges for the WUN advanced materials network. 
 
New Directions in Ancient Biomolecules 
 
Spatio-temporal Modelling in GIS Environments 
A series of virtual seminars, sponsored by the WUN, providing relevant teaching and research material drawn from 
across the WUN partnership; foster a dialogue that will spark research and educational collaborations; showcase 
expertise across the partnership. 

 
STRUCTURE 

 
The WUN is governed by an executive board consisting of a principal representative from each of the member 
universities.  The board is led by a chair. 
 
The WUN also employs a Chief Executive Officer who reports to the board.  This individual is responsible for 
leading the business development of the WUN, including the introduction of new programs, corporate 
communications and marketing. 
 
In addition, most member universities have a dedicated WUN Coordinator to oversee WUN activities in their 
respective institutions. 

 
 

MEMBERSHIP 
 
Membership of the WUN is by invitation of the board. 
 
Research projects solely for faculty from outside WUN partner institutions are not eligible for research funding from 
WUN. However, faculty from outside WUN may benefit from WUN funding if they are part of a larger project led 
by a WUN member. 
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